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Abstract
Ene, Herbert. Ed. D. The University of Memphis. December 2014. An Ethnographic Study
About the Aspects of Igbo Culture That Influence Educational Practices of Female and Male
12th Grade Students in Their Career Choices in Enugu State Schools, Nigeria. Major Professor:
Dr. Larry McNeal.
This qualitative study seeks to obtain an in-depth understanding of aspects of Igbo culture
that influence educational practices of female and male 12th grade students in their career
choices as they approach their graduation from high schools in Enugu State. The study was based
upon previous researches that held that Igbo culture limits choice of careers among female 12th
grade students in Nigeria. It would answer the overarching question that inquires to explore those
aspects of Igbo culture that influence educational practices of female and male 12th grade
students in their choice of careers in Enugu State Schools. The research design that was used in
this study was focus group interview. Purposeful and snowball samplings were employed in the
choice of participants that were interviewed. This was to enable the researcher to select only
those that have expert knowledge of the Igbo culture. The population for the study was thirty
one, comprising of the traditional ruler of town and 10 members of his cabinet that formed the
first focus group, and ten men and ten women village representatives that form the second and
third focus groups respectively. The interview was both individual and focus groups semi-formal
and semi-structured audio taped. Transcription was made. The analysis of texts from the
transcribed audio tapes and the archival documents comprised of coding, categorizing and
themes. Also the data were analyzed within the context of the three main historical periods in
Igbo culture, namely; the pre-colonial, colonial, and post-colonial. Tracing the relationship in the
historical development of some key cultural factors over the time between these three periods in
Igbo culture, the researcher expressed some key cultural factors that were involved. Conclusions
were developed from “ground up” rather than from “top down” so as to determine that the
vi

study’s aims were met. Ways of overcoming the cultural barriers or empowering female students
would be of interest for further studies.
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Chapter 1: Introduction to the Study
According to Uwalaka (2003) the Igbo people are those persons who have been grouped
into the Kwa linguistic stock but with variations of dialect. They are those who have as their
natural home the Igbo-land, which is located formerly in the East Central region of Southern
Nigeria, but are now located in the South East geopolitical zone that is comprised of five core
Igbo speaking states – Abia, Anambra, Ebonyi, Enugu, and Imo. It also extended to some parts
of Delta and Rivers States (Ojukwu, 2008). In fact, the Igbo territorial divisions cover the whole
area stretching from the coastlines of the Bight of Benin to the outskirts of Ibibio and Efik
territories in the east with its eastern boundary being formed by the Cross River (Uwalaka,
2003).
Despite the influence of western education and civilization, the Igbo people have a
culture which binds them together, influences their career choices, and models all aspects of their
daily lives. Hence Ozumba (2005) stated that culture gives meaning to the life and work of the
Igbo people of Nigeria. This simply mean that Igbo culture was embedded in every aspect of the
people’s life. Like western culture, it limits the freedom and rights of female and male 12th grade
students' career choices as they approach graduation from high school. It limits the rights and
freedom of females to a greater extent than their male counterparts (Ozumba, 2005). Males were
not as restricted as females because they could try different occupations at any time. The story
was different in the case of females. Their freedom of career choices and other involvements in
societal affairs were somewhat restricted. Females were from the onset made to believe that their
world begins and ends with getting married, having children, and serving the meal-needs of their
husbands, and children with the kitchen as the headquarters of their functions (Achufusi, 1994).
Re-emphasizing this fact, Uchem (2001) held that Igbo tradition makes both females and males
believe that it is a woman’s role to cook, clean and look after babies. Achufusi (1994) also did
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hold the same opinion when he said that females were specifically engaged in sex-oriented roles
of marriage, child bearing, and rearing. According to Ozumba (2005), “They accept the societal
prescriptions for and conceptions that wife-hood and then motherhood constitute the only
avenues open to them of deserving respect or of earning prestige in the society” (p. 7).
The quest for equal rights for all people, female and male, young and old, was informed
by the hope that this would bring about unity, peace, and consequently, development (Eya,
2005). The Igbo people believed in justice for all, as expressed in their proverb: “Egbe bere, ugo
bere” [Let the kite perch and the eagle perch]. One might ask; did this proverb really apply to
education and career choice of all Igbo people, especially the female and male 12th grade [Senior
Secondary -3] students as they graduate from high school? Did Igbo female and male 12th grade
students have equal opportunity in their career choices, including furthering their education?
Studies have shown that in addition to the influence of some aspects of Igbo culture on career
choices of female and male 12th grade students, there are some inequalities existing even among
adult females and males (Ozumba, 2005; Uchem, 2001; Umoren, 2005). These inequalities too
could be traceable to some aspects of Igbo culture. They had some cultural basis.
Consider, for instance, the issue of a child’s position in the family. As Nwoko (2012) put
it, the “Okpala” [first son of the family] and “Ada” [first daughter of the family] syndrome did
create some inequality even among the siblings of the same sex and from the same family. It was
a determinant factor on who has right over the others and on who owns what in the family after
the death of either or both parents. In the family, the first son (Okpala) was the head and the
custodian of the family heirlooms like Ofo, (Symbol of strength), and Chi (personal god of the
family). Having custody of the Ofo, the Okpala, was invested with the symbol of the family
authority (Nwoko, 2012). Consequently, this patriarchal perception put the female child at a
disadvantage. She was denied formal education or career choice even in the contemporary times.
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Indeed, attention was focused only on the male child under whose headship the female and
indeed the women were placed (Nwoko, 2012). Most importantly, the first daughter of the
family, otherwise known as “Ada,” unlike the other siblings, had limited opportunity to
education or career choice. This is because she had to stay at home to baby-sit her other siblings
and to help her mother with the house chores. The first son of the family, the “Okpala” also had
limited opportunity because he had to marry earlier to raise children and continue the family
lineage. He was also the most likely person among the other male siblings to take up their
father’s business. However, both the “Okpala” and “Ada” had more rights as well as full
authority over their other siblings in the family, especially when both parents were absent. In
such a case, the Okpala would automatically assume the role of the father while the Ada assumes
the mother’s role (Nwoko, 2012). The Okpala and Ada were privileged positions in any family
despite the limitations such positions might impose on the person’s education and freedom of
career choice. This shows how deep these cultural influences and inequalities are ingrained in the
culture of the Igbo people.
Furthermore, the Catechism of the Catholic Church (CCC) (1995) reaffirmed this aspect
of Igbo culture. Catechism indicated that "The matrimonial covenant, by which a man and a
woman establish between themselves a partnership of the whole of life, is by its nature ordered
toward the good of the spouses and the procreation and education of offspring …. (cf. CIC, can.
1055 § 1; cf. Gaudium et Spes 48 § 1)” (Article 7, #1601). So traditionally speaking, the primary
purpose of marriage is the generation and nurturing of offspring; the second purpose is the
mutual help of spouses, and the third purpose is the remedy for concupiscence. Although the
Igbos held firmly to these three purposes of marriage, it was never in the same way. In their
interpretation of the primary purpose of marriage, they saw any marriage without children, or at
least, a male child, as a curse. This has led many men into becoming polygamists by marrying
3

more than one wife. They did this in their effort to have male children that would continue their
family lineage. So their view of procreation as the primary ends of marriage was the only
purpose that remained meaningful in their culture. This was reflected in the names they give to
their male children, such as; “Afam-efuna” [Let not my name be lost], and “Ezi-echina” [Let not
my family lineage be closed or be extinct].
The notion of continuing the family lineage by having a good number of male children
born to the family was based on their religious belief in ancestral cult, and in their hope and
expectation of becoming an ancestor. A family without at least a male child to pour libations, to
offer kola nuts to the ancestral fathers, and to make incantations was a curse. It has led to the
extinction of their ancestral lineage. For this reason; therefore, even if a family had seven female
children without any male child, its chance of being extinct is great. This was because the female
children would soon be married off to other men. On the part of their mother, there were chances
of either losing her husband to another woman or being uprooted from her family for not giving
her husband a male child. Also, not having a male child means not having a voice to defend
herself in the family after the death of her husband. So within the Igbo culture, having female
children was like “tending other people’s vineyards while your own is unkempt” (Ozumba, 2005,
p. 5). This stereotype attitude ingrained in Igbo culture was seen as the basis for inequality that
has existed and continues to exist between the female and male, even in their career choices.
Another practice in Igbo culture through which they perpetuated gender inequality was
the payment of bride price. In Igbo traditional marriage, a man was required to pay a bride-price
to the parents of his would-be wife. With the payment of the bride price, the man (now as
husband) had full authority to ‘possess’ and ‘own’ his wife as one of his acquired properties. He
could neither treat his wife as equal nor could the wife ever see herself as equal to her husband.
In most cases, this has resulted in the husband battering and abusing his wife who would accept
4

such unjust treatment silently rather than opting out. In the words of Umoren (2005), Wives
would rather “accept and silently bear the pains, humiliation, debasement and degradation arising
from such oppressive, unjust and ungodly abuse of their human rights and persons” (p. 64). For
the few women that revolted against their husband’s abuse they regret it because everyone,
including their parents would blame them. They would be regarded as breaking the tradition and
culture of the people.
In their article “Social cognitive theory of gender development and differentiation:
Psychological Review,” Bussey and Bandura (1999) addressed the psychosocial determinants
and mechanisms by which society socializes male and female infants into feminine and
masculine adults. This was evident in Igbo culture just as it was in other cultural groups. This
was carried out by the family and the Igbo community through informal education. The Igbos
used folktales and stories that portrayed such divisions and inequalities to drill and educate their
children from infancy to adulthood into acceptance, submission, and even propagation of such
patriarchal attitudes. At times, these attitudes also influence formal education and the entire
school system. For instance, sex and genital organs were so sacred that one dare not mention
them by name in public or before children. It was also taboo to do so. As a result, sex education
had the greatest resistance among all the topics incorporated into the school curriculum content.
It was seen as a way of teaching children – female and male, how to live in promiscuity. Gender
development was seen as a fundamental issue. This was because some of the most important
aspects of people’s lives, like the talents they cultivate, the conceptions they hold of themselves
and others, the sociostructural opportunities and constraints they encounter, and the social life
and occupational paths they choose and pursue in life were heavily prescribed by societal
gender-typing (Bussey & Bandura, 1999). It was the primary basis on which people were
differentiated with pervasive effects on their daily lives.
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Furthermore, in Igbo culture, as children begin to grow, the females and males were
socialized differently (Ozumba, 2005). Within the Igbo family setting, females were generally
expected to conform to “certain defined traditional routine roles assigned to them, such as
cooking, fetching water, cleaning, and washing, which were considered menial jobs” (Umoren,
2005, p. 62). Even in farming, certain crops were meant to be cultivated by women. Males on the
other hand, were not expected to do any such household chores. However, they could
occasionally perform such maintenance chores that might require the use of physical strength
such as splitting firewood, carpentry, and climbing trees to harvest fruits. In schools, boys did
play soccer while girls played handball. It was only of late that girls had been allowed to play
soccer. Umoren (2005) remarked that while it was necessary to have the division of labor
however, the Igbo cultural division of such labor was, unfortunately, largely based on a superiorinferior inequality principle between male and female. With the patriarchal influence, Igbo
division of labor was not based on equality and on the individual’s capability; or even on the
realization that indeed every family chore or school activities and games were important and
dignified, even when some appear to be insignificant (Umoren, 2005).
Referring to the view of Berscheid (1993) and Bussey and Bandura (1999), gender
differentiation became extra-ordinarily important because many of the attributes and roles
selectively promoted in males and females tend to be differentially valued with those ascribed to
males generally being regarded as more desirable, effectual, and of higher status than those
ascribed to females. Reaffirming this view, Ozumba (2005) said that the boys were made to see
themselves as superior, stronger, more important, and indispensable. As Eya (2005) opined, “the
girl-child was reared for marriage while the boy was groomed to pursue his talents and to
become a master” (p. 20). This led the boy to grow up unappreciative of women, whom he
considered inferiors. When a child is born and it is a boy, the parents would buy him a toy gun or
6

a ball. If the child is a girl, her parents would buy her a toy baby and a feeding bottle. This
signifies the role that each of them was to play as they grow into adulthood.
Moreover, when the missionaries introduced Christianity and their bible in Igbo land, it
was observed that even their Judeo-Christian biblical cultural myths reinforced current Igbo
cultural beliefs that controlled women and created inequality between female and male (Uchem,
2001). Many females saw this kind of treatment as normal and right. In her doctoral dissertation,
Uchem (2001) observed that women were manipulated through such subtle biblical and cultural
myths to accept their own oppression, to cooperate in maintaining it, and to resist their liberation.
This was because of the way they have been drilled or indoctrinated into the patriarchal system
by their culture from childhood. Mothers would in turn tell their daughters feminine stories about
how to behave themselves so as to attract worthy husbands and how to serve their husbands in
order to win their hearts. On the other hand, fathers would tell their sons masculine stories of
violence and bloodshed so as to toughen them and prepare them for their future roles as the
protector, guardian, and head of their families (Ozumba, 2005). Bussey and Bandura (1999) in
their social cognitive theory of gender development and differentiation, explained how such
gender conceptions were constructed from the complex mix of experiences, and how they
operated in concert with motivational and self-regulatory mechanisms to guide gender-linked
conduct throughout the life course. This cycle continued from generation to generation. Achebe
(1958) in his book, Things Fall Apart, painted a vivid picture on how girls and boys were
socialized differently. Despite the fact that some gender differences were biological, most of the
stereotypic attributes and roles linked to gender arise more from cultural design than from
biological endowment, as was the case in Igbo culture (Bussey & Bandura, 1999). According to
Umoren (2005), “certain socio-cultural beliefs, attitudes, and practices imposed and sustained by
patriarchy” (p. 62) accounted for gender inequality in Igbo society. For example, the Igbos
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believed that it was an abomination for a girl to handle her father’s gun, climb a palm tree, or
break kola-nut (Ozumba, 2005). On the part of the boys, it was unacceptable for them to hang
around the kitchen when the women were cooking and cracking jokes that touched on female
genitals, puberty rites, and the like (Ozumba, 2005).
Additionally, research on various areas of Igbo culture, career choice, job aspiration,
gender issues, and other related topics suggested a variety of non-cultural factors that limit or
influence the educational practices and career choices of Igbo people, especially female and male
12th grade students in Enugu State schools. Odebunmi (1983) enumerated these factors as
follows: “money-yielding prospects, parental influences, prestige attached to job, knowledge of
various careers, subjects offered and opportunities to work with other people” (p. 2). Some
people indicated that career choice could be influenced by academic ability and mass media.
Before the 1980s, mass media provided little or no information about careers and career choices.
As a result, many people, especially the female and male 12th grade students, were not aware of
any career apart from those undertaken by their parents. They were also not cognizance of the
influence of their personal characteristics on career choice (Odebunmi, 1983). Some girls might
prefer indoor work that could help them take care of their babies even while at work.
Nevertheless, all these non-cultural factors that influence career choice of female and male 12th
grade students were shaped directly or indirectly by the culture of the Igbo people (Ozumba,
2005).
Some women advocates and feminists had broken the silence that engulfed them
however, some females, unlike their male counterparts, “still find themselves restricted in very
tight rural and urban spaces especially in issues of marriage where maternity and pregnancy
enslaved them” (Okoye, 2009, p. 333). Although things were changing gradually within Igbo
society, there were still very rigorous gender role differences and inequalities that limit the
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freedom and rights of Igbo women and girls, more than that of Igbo men and boys, from
accessing western education and embarking on career choices of their interest. Will Igbo women
and girls be able to break the eggshell created around them by patriarchy so as to emerge into
freedom to make choice of career without any cultural influences or restrictions? This may be of
interest for further study.
Finally, researchers have written on various aspects of Igbo people and culture, career,
job aspiration, family system and marriage, gender and gender roles, Igbo ceremonies, and sociocultural life in general. However, little to nothing has been done on exploring those aspects of
Igbo culture that influence the educational practices of Igbo people, especially, the female and
male 12th grade students in their career choices. Therefore, the need existed for a study that will
provide an in-depth understanding of those aspects of Igbo culture that influence the educational
practices of these female and male 12th grade students in their career choices as they approach
their graduation from high schools in Enugu State. Consequently, this study used culture theory
as well as social cognitive theory as the necessary framework for understanding such aspects of
Igbo culture that influence educational practices of the people, especially, the female and male
12th grade students in their career choices.
Statement of the Problem
In principle the Nigeria Constitution granted every child, female or male, an equal right
and equal opportunity to education and to choice of career, but in practice that was not always
the case with the Igbo people. Igbo culture was not sensitive to the freedom and rights of Igbo
female and male 12th grade students because it limits their educational practices and career
choices in Enugu State Schools, Nigeria. Many research studies have been done on various
aspects of Igbo socio-cultural life, marriage and family, career and job aspiration, and other
related topics. However, there was a lack of literature on the aspects of their culture in relation to
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educational practices and career choice of Igbo female and male 12th grade students, hence the
need for this study. Therefore this study was an exploration of the aspects of Igbo culture that
influence educational practices of female and male 12th grade students in their career choices in
Enugu State schools.
Purpose of the Study
The purpose of this study was to obtain an in depth understanding of the aspects of Igbo
culture that influence educational practices of female and male 12th grade students in their career
choices as they approach their graduation from high schools in Enugu State, Nigeria. The study
was not advocating for any particular group or gender, or condemning Igbo culture. It was only
meant to create awareness among Igbo people in general, female and male 12th grade students in
particular, on how those aspects of Igbo culture influence educational practices in relation to
career choices.
Research Questions
The study was guided by the following research questions:
1. What aspects of Igbo culture influence career choice of female and male 12th grade
students in Enugu State Schools?
2. How do these aspects of Igbo culture influence educational practices of Igbo female and
male 12th grade students?
Significance of Study
In principle the Nigeria Constitution grants every child, female or male, an equal right
and equal opportunity to education and to choice of career, but in practice that was not always
the case with the Igbo people. Igbo culture was patriarchal and in-egalitarian in nature which was
built on a “male privileging” ideology that empowered men and boys while relegating women
and girls to the background. It was a culture where males use whatever means possible to
10

dominate women and girls, and then maintain their authority and supremacy over them. They
used principles in their culture to maintain and reinforce their status in the family and Igbo
society at large. Their primary goal was to attain and preserve all of the privileges that the
patriarchal society accorded them as males. Consequently, they created gender and gender roles
inequalities not only among genders, but also within the same gender as in the case of Okpala
and Ada of a family in relation to their other siblings. However, the Igbo people hold firmly,
though blindly and ignorantly, to this culture because they were sensitized and indoctrinated in
such a way from childhood, that there were no conflicts among them with regard to what was
culturally acceptable. Young girls and boys were brought up to believe that they were only suited
for certain profession. They were schooled and socialized into believing in such gender role
stereotype through informal education. They were born into such a patriarchal and in-egalitarian
system and were meant to accept everything as normal. This kind of cultural hegemony and
inequalities it created go contrary to the Nigeria Constitution that granted every child, female or
male, an equal right and equal opportunity to education and to career choices. This study,
therefore, would bring about a more awareness for the need to develop a critical cultural lens
through which Igbo people would review those aspects of their culture that need to be
maintained, modified or discarded. In the field of education, this study responded to a call for
research pertaining to cultural reform that would promote gender equality, educational practices
and freedom of career choices for all, especially, for the female and male 12th grade students. It
would also call for a critical re-evaluation and implementation of a balanced curriculum that was
meant to empower females and males to look outside the box and understand that their future lies
in their own hands. Finally, this study would awaken the students from their cultural slumber so
as to rise and take their stand in the contemporary society, in pursuit of quality education and
professional career of their choice.
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Definition of Terms
Some technical or unclear terms and abbreviations have special meaning within the
context of the research, and therefore, needed to be defined or clarified. Such terms are as
follows:
Career Aspiration
Career aspirations represent an individual's orientation toward a desired career goal under
ideal conditions. Career aspirations "provide information about an individual's interests and
hopes, unfettered by reality" (Hellenga, Aber, & Rhodes, 2002, p. 200). Career aspirations are
influenced by factors such as gender, socioeconomic status, race, parents' occupation and
education level, and parental expectations (Dobbins, 2006).
Career choice
Career choice refers to the ability or decision making potential of a person in taking up a
particular job, occupation, or profession in life’s goal. It can be influenced by factors such as
gender, socioeconomic status, race, parents' occupation and education level, and parental
expectations (Dobbins, 2006).
Culture
The pioneer English Anthropologist Edward B. Tylor (1871) refers to culture as a
complex whole which includes knowledge, belief, art, law, morals, custom, and any other
capabilities and habits acquired by human beings as a member of society. Culture is defined as
“socially transmitted ways of thinking, believing, feeling, and acting within a group” (Gollnick,
& Chinn, 2009, p. 405). In a book review, Wu-Barone, (2009) quoted Ana Maria Klein’s (2006)
definition of culture as “the sum total of ways of living, including values, beliefs, aesthetic
standards, linguistic expression, patterns of thinking, behavioral norms, and styles of
communication which a group of people has developed to assure its survival in a particular
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physical and human environment” (p. 69). Samovar and Porter (2005) view culture as the
cumulative deposit of knowledge, experience, beliefs, values, attitudes, meanings, hierarchies,
religion, notions of time, roles, spatial relations, concepts of the universe, and material objects
and possessions acquired by a group of people in the course of generations through individual
and group striving.
Gender
Unlike sex, which refers to biological, physical characteristics of male and female,
“gender is the socially defined capacities and attributes assigned to persons on the basis of their
alleged sexual characteristics” (Nnamani, 2005, p. 23). “Gender refers to the array of socially
constructed roles and relationships, personality traits, attitudes, behaviors, values, relative power
and influence that society ascribes to the two sexes on a differential basis’, (INSTRAW,
Glossary of Gender-related Terms and Concepts)” (Esplen & Jolly, 2006, p. 3). Gender is a
matter of culture, and it refers to the social classification of masculine and feminine (Agrawal,
2008).
Gender Roles
Gender roles refer to the set of social and behavioral norms that are widely considered to
be socially appropriate for individuals of a specific sex in the context of a specific culture, which
differ widely between cultures over time (Parson, 1955). It is a term used in the social sciences
and humanities to denote a set of behavioral norms that accompany a given gendered status (also
called a gendered identity) in a given social group or system (Sudha, 2000).
Gender Sensitivity
Gender sensitivity according to Ozumba (2005) simply refers to the level of awareness
and appreciation of the need to maintain at reasonable levels the gender differentiation between
the male and female. Gender sensitivity is the awareness and insight into the state of the other
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sex, with reference to historical roots of sexist stereotyping, discrimination, and violence. The
term also applies to “attitudes that socialize girls and boys into certain behaviors or
opportunities, for example, pushing boys to play sports or not expecting girls to do well at
sports” (Institute for Policy Studies (IPS), 1996, p. 30).
Igbo
Igbo are those persons who have been grouped into the Kwa linguistic stock but with
variations of dialect (Uwalaka, 2003). They are those who have as their natural home the Igboland which is located formerly in the East Central region of the Southern Nigeria but of today is
located in the South East geopolitical zone comprising of five core Igbo speaking states (Iroegbu,
2007).
Igwe (HRH – His Royal Highness)
Igwe is the titled name given to the traditional ruler of Igbo people. It is not a personal
name of the ruler, but one given to whoever is on the throne at any particular period. The
traditional ruler is addressed as His Royal Highness, Igwe (N…..). Igwe is for the Igbos what
Pharaoh was for the Egyptians (Onwubiko, 1991).
SS3 - Senior Secondary Three
The 6-3-3-4 is a system of education that came into being in Nigeria in 1983 with the
primary focus of meeting the educational needs of its citizenry and equipping the youths with
sellable skills that will make them to be self-reliant. It simply means 6 years of primary
education, 3 years of junior secondary and 3 years of senior secondary school respectively, and 4
years of university education. This scheme is monitored by the Universal Basic Education
Commission (UBEC) and has made it free and a right of every child. The Senior Secondary three
(SS-3) is the graduation class for high school students in Nigeria, an equivalent of 12th grade in

14

the United States education system. It is the decision making class for the students with regard to
their choice of future career (Uwaifo & Uddin, 2009).
Traditional Culture
Traditional culture consists of the beliefs and practices held or observed by specific
human groups that have been passed down from their ancestors through their grand-parents,
parents, and the society around them. It can be oral or written (Achebe, 1958).
Research Design
The research design that was used in this study was qualitative and it applied
ethnographic study. As an ethnographic study, it required direct data collection through audiotaped interviews, observations, and document analysis. A purposeful sampling and a snowball
sampling were employed in the choice of participants that were interviewed. Data analysis
involved thematic coding, rich narrative descriptions, and inductive data analysis aimed at
understanding participants from their point of view.
Organization of the Study
Chapter 1 gave a general view of the study. It contained the introduction to the study,
problem statement, purpose of the study, research questions, significance of the study, and
definition of terms, research design, and study overview. Chapter 2 provided the theoretical
framework which was based on Culture theory and Social cognitive theory of gender
development and differentiation. It also dealt with the review of related literature and research
related to the problem being investigated. Chapter 3 presented the methodology and procedures
used to gather data for the study, and the limitations and delimitations of the study. Chapter 4
dealt with the presentation of the findings emerged from the study. Finally, chapter 5 presented
the discussions of the findings, implications of the study and recommendations for further study
and the conclusion.
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Chapter 2: Review of Literature
Introduction
In this chapter the researcher described the theoretical framework of the study and then
continued on to the library review which was an exploration of the various research findings,
views and contributions of other researchers on the meaning of culture in relation to gender
inequality, career choice, job aspirations and other similar topics.
Theoretical Framework
Based on the definition of culture as “socially transmitted ways of thinking, believing,
feeling, and acting within a group” (Gollnick & Chinn, 2009, p. 405), the researcher considered
Culture Theory (CT) as a useful theoretical framework for this study. The theory has two facets,
namely: the cultural change and cultural transformation. According to O’Neil (2008) cultural
change happens as a result of external forces, while cultural transformation comes as a result of
constant gentle pressure that is internally-motivated rather than externally-originated. Cultural
transformation creates better-lasting, long-term results that shape the destiny of any cultural
group, organization or society (O’Neil, 2008). In addition to culture theory, the researcher
considered the Social Cognitive Theory (SCT) of gender development and differentiation as
equally a necessary framework since it deals with the analysis of gender role development and
functioning, and the differences and inequalities they create within a cultural group. With these
two theoretical frameworks, detailed analyses of the aspects of Igbo culture that influence
educational practices of female and male 12th grade students in their career choices in Enugu
State schools were properly explored.
Culture Theory
Culture theory seemed to be a suitable framework for dealing with different stages in the
development of various aspects Igbo culture in relation to career choices among female and male
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12th grade students in Enugu State High schools. This was because all cultures change through
time. No culture is static. However, most cultures are basically conservative in that they tend to
resist change. Some resist more than others by enacting laws for the preservation and protection
of traditional cultural patterns while putting up barriers to alien ideas and things (O’Neil,
2008). In culture theory, three general sources of influence or pressure are responsible for both
cultural change and resistance, namely:
 Contact between cultural groups or societies
 Forces at work within a culture or society (cultural or societal pressure)
 Changes in the natural environment
The processes leading to change that occur as a result of contact between cultural groups or
societies are diffusion, acculturation and trans-culturation (O’Neil, 2008). These were
manifested in Igbo culture as a result of its association with western culture and civilization. The
processes of change in culture theory would help in the proper understanding of the aspects of
Igbo culture, the changes and, or resistance they have undergone over the years, and how they
have influenced career choices of female and male 12th grade students in particular, and Igbos in
general.
Social Cognitive Theory
The Social Cognitive Theory (SCT) as propounded by Bussey and Bandura (1999)
provided an analysis of gender role development and functioning within this framework, and
distinguished it from other theoretical formulations. According to the theory, Bussey and
Bandura hold that human differentiation on the basis of gender is a fundamental phenomenon
that affects virtually every aspect of people’s daily lives. This was true as seen among Igbo
people and their culture. The social cognitive theory of gender development and differentiation
specified how gender conceptions were constructed from the complex mix of experiences, and
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how they operated in concert with motivational and self-regulatory mechanisms to guide genderlinked conduct throughout the life course (Bussey & Bandura, 1999). The theory integrated
psychological and socio-structural determinants within a unified conceptual structure. In this
theoretical perspective, gender conceptions and roles were the product of a broad network of
socio-cultural influences operating interdependently in a variety of societal subsystems (Bussey
& Bandura, 1999). The theory explained why female and male in Igbo culture accept the gender
role differences and inequalities they were born into without questioning their rationality.
Females would believe and accept that they were not and should not be equal to males, thereby
supporting the mis-interpretation of the biblical notion of females as helpmates. Bussey and
Bandura (1999) maintained that people contributed to their self-development and brought about
social changes that defined and structured gender relationships through their agentic actions
within the interrelated systems of influence. In these agentic transactions, people became
producers as well as products of social system. So gender and gender differences, and the
inequalities that go with them were creations of human mind (Adkins, 1995). William
Shakespeare (n.d.) in his book "Julius Caesar" shared this opinion when he said that: "Men at
some time are masters of their fates: The fault, dear Brutus, is not in our stars, but in ourselves,
that we are underlings" (Julius Caesar, Act I, Scene II).
Over the years several major theories had been proposed to explain gender development.
The theories differed on several important dimensions and in relation to the emphasis placed on
psychological, biological, and sociostructural determinants. Psychologically-oriented theories did
emphasize intrapsychic processes governing gender development (Freud, 1905/1930; Kohlberg,
1966; Bussey & Bandura, 1999). The intrapsychic process such as tendency to depression or to
love could be either positive or negative, or even neutral. It did not so much depend on one’s
gender. Biologically-oriented theories deals with gender differences arising from the differential
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biological roles played by females and males in reproduction and these gender-role development
and differentiation are complementary (Buss, 1985; Bussey & Bandura, 1999; Trivers, 1972). In
contrast to both the psychological and biological determinants, sociological theories focus on
sociostructural determinants of gender-role development and functioning (Berger, Rosenholtz, &
Zelditch, 1980; Bussey & Bandura, 1999; Eagly, 1987; Epstein, 1988). The gender role
differences and inequalities as observed among the Igbo people as in other societies arise from
the sociological aspect. Therefore the social cognitive theory helped to explain how these
gender-role differences and inequalities were created by the society. It also clarified why Igbo
females themselves cooperated with the males in creating such gender role differences and
inequalities to the point of seeing such oppressive socio-cultural structure as normal.
Literature Review
Meaning and Definition of Culture
Culture is defined as “socially transmitted ways of thinking, believing, feeling, and acting
within a group” (Gollnick & Chinn, 2009, p. 405). It comprised of all the people’s beliefs and
practices that are dynamic and changing within particular historical periods (Moalosi, 2007). In a
book review, Wu-Barone (2009) referred to Ana Maria Klein’s (2006) definition of culture as
“the sum total of ways of living, including values, beliefs, aesthetic standards, linguistic
expression, patterns of thinking, behavioral norms, and styles of communication developed by a
group of people to assure its survival in a particular environment” (p. 69). This implied that
culture encompasses all that brings particular people together as a socio-cultural group. Igbo
culture, therefore, refers to the totality of Igbo’s way of life as seen in their work and recreation,
their beliefs and practices, and in their ways of viewing themselves and interpreting their place in
nature; which includes the way they organize their homes, their economic activity, social values,
clothing, music, language and religion (Ozumba, 2005). The culture and social cognitive theories
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played some vital roles in determining what practices were seen as normal, appropriate and
acceptable or otherwise, within any cultural group or society like the Igbos.
Many research works have been written on various areas of Igbo culture, job aspiration,
gender issues, career choice, feminism and other related topics. Findings indicated that there
were other factors that limit or influence educational practices of the Igbos in their career
choices, especially, the female and male 12th grade students as they approach their graduation
from high school. In his abstract, Odebunmi (1983) enumerated them as follows: “moneyyielding prospects, parental influences, prestige attached to job, knowledge of various careers,
subjects offered and opportunities to work with other people” (p. 1). However, the majority of
students indicated that educational practices and career choices were influenced by academic
ability. Other findings, according to Odebunmi, (1983) might be attributed to mass media which
provided little or no information about careers and career choices. On their own part, the students
were not aware of the influence of personal characteristics on education and career choice, and
their desire for independence and to get away from their parents’ control. Some might prefer
indoor work (Odebunmi, 1983). All these factors, according to Ozumba (2005) were further
shaped by some aspects of the culture of Igbo people. That was why the researcher decided to
explore those aspects of Igbo culture that limit or influence educational practices of Igbo female
and male 12th grade students in their career choices in Enugu State schools, Nigeria. Little or no
works had been conducted on this aspect of research.
The researcher used the female and male 12th grade (Senior Secondary Three - SS-3)
students as a point of reference because it was the decision-making class for the students with
regard to their choice of future career as they graduate from high school. In whatever choice of
career the female and male 12th grade students make, the assumption was that the Igbo culture
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must have influenced it. In the review of literature and other related academic materials and
artifacts, the researcher arranged the works under the following headings and sub-headings.
Igbo Culture and gender
v.

Igbo culture and gender: Pre-colonial period (early years to 1861)

vi.

Igbo culture and gender: Colonial period to Independence (1861-1960)

vii.

Igbo culture and gender: Post-Independence till 1980s

viii.

Igbo culture and gender: A radical shift (1980s till date)

Igbo Educational culture and career choice
v.

Igbo way of education and career choice (Pre-colonial period)

vi.

Igbo way of education and career choice (Colonial period)

vii.

Igbo way of education and career choice (Post-colonial period)

viii.

Igbo way of education and career choice (Contemporary period)

Summary
Igbo Culture and Gender
Igbo Culture and Gender: Pre-colonial Period (early years to 1861)
As in many societies, gender inequalities exist in Igbo society of Nigeria (Agbese, 2003).
However, the way they were interpreted in the pre-colonial period was not the same as they were
being interpreted nowadays. Such differences in the interpretation might be as a result of some
constructions from complex mix of experiences derived from contacts between Igbo culture and
western culture, some forces at work within Igbo society, and some changes in the natural
environment (Bussey & Bandura, 1999). Culture and social cognitive theories explained this
kind of complexities. It was a general belief that women in Nigeria do not receive the same rights
as men to make their lives economically, politically and socially better. “A level playing field
does not exist for women to make decisions about issues affecting them” (Agbese, 2003, p. 18;
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Mufema, 1999). Nevertheless, this did not mean that Igbo women have not made notable
contributions in the political, social and economic arenas, especially, in a local level. They have
always had some economic power and have exerted influence in Igbo society through women's
councils [Umu-okpu] and family connections [Umuada]. They had been more powerful than was
generally thought just because of their economic importance as mothers, farm cultivators and
traders (Agbese, 2003). Studies indicate that they have implicitly or explicitly participated in
Nigeria's development since pre-colonial times (Nnoromele, 2002; Oyewumi, 1997).
Nevertheless, this does not deny the fact that gender role inequality existed and continues to
exist. Women have much lesser influence on the mainstream social, economic or political
organizations when compared to men, especially since colonial period.
Economically, nearly every aspect of Igbo society was based on gender, even in the
choice of crops to cultivate. For instance, women grew crops like coco-yam, beans and cassava,
while “yam, the king of crops, was a man’s crop” (Achebe, 1958, p.18). It was the staple of the
Igbo diet and was considered a man’s crop. This allowed men to maintain the position as the
primary providers for their families, and the respect which that role confers. Contrary to the
present idea of women as helpmates, Igbo society in pre-colonial Nigeria believed women and
men complemented each other, and had characteristics that determined women’s and men’s roles
(Agbese, 2003; O’Barr & Firmin-Sellers, 1995). Some of these characteristics still exist today.
For instance, the silent but rigorous schooling into the patriarchal and matriarchal stereotypes
was ingrained in the traditional institution of the Igbo people (Ozumba, 2005). The men knew
what was expected of them, and so did the women. Both sexes seemed to have accepted their
gender roles as a fait accompli. Men and women were sensitized and indoctrinated in such a way
that there were no conflicts or bad blood (Ozumba, 2005). For Owomero (2007), roles were
defined from childhood according to gender in such a way that boys and girls were socialized to
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internalize these different but specific roles. Most times when a man was seen doing women's
tasks, other members of society regard him as a coward, docile, or stupid. On the other hand,
when a woman does what was presumed a man's task, such a woman was regarded as too tough
or being "more than a woman" (Ozumba, 2005). In virtually all spheres of life, boys and girls,
men and women knew what was expected of them. This kind of cultural practices as observed
among the Igbo people was what Bussey and Bandura (1999) described as self-regulatory
mechanisms to guide gender-linked conducts within a cultural group.
As a result of an increase in gender sensitivity awareness and the feminists and human
rights groups in our time, many might see such gender role differences and inequalities of the
pre-colonial period as ways through which men maintained their dominance over women. But
the fact was that the people themselves at the pre-colonial period saw them as complementary.
This was because, rather than viewing these differences and inequalities in the light of social
cognitive theory that explains how they were created by the society, they saw them in the light of
biologically-oriented theories that dealt with gender differences arising from the differential
biological roles played by females and males in reproduction (Agrawal, 1972; Buss, 1985;
Bussey & Bandura, 1999; Trivers, 1972).
Historically, when compared to women in some part of the western world, Igbo women
had been predisposed to democratic and egalitarian social arrangements. This accorded them a
degree of autonomy. According to Chuku (2009) both women and men wielded political power
and authority in pre-colonial Igbo society, where social roles and responsibilities were the
channels through which power diffused, and where gender equality was measured in
comparative worth. Hierarchical relationships in Igbo society were determined by age,
experience, ability, marital status, and rites of initiation. Individuals, whether woman or man,
earned power, authority, and respect as a result of their moral probity, leadership charisma,
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persuasive oratory, heroic military service or gallant prowess as well as intellectual and business
acumen (Kanu, 2010). Such attributes were not the sole possession of one gender. As Odoemene
(2011) pointed out, “Women’s participation in the governance of their community was ensured
through the ‘dual-sex political system.’ Each sex generally managed its own affairs and had its
own kinship institutions, age grades, and secret and title societies … through which it exerted
some influence in society” (p. 224). This was how the dominant masculine nationalist tendencies
seen in many other societies are countered in Igbo culture before colonial period.
Furthermore, the dual-sex institutions of Igboland have shaped the identity of men and
women in Igbo societies. As Judith Van Allen (1972) put it: "Igbo societies functioned according
to a system of social organization that thrived on diffuse authority, fluid and informal leadership,
shared rights of enforcement, and a more or less stable balance of male and female power" (p.
171). Behera (2013) opined that the distribution of power across gender lines was common in
pre-colonial Igbo society. The Igbo sociologist Okonjo (1976) also argued that in both the
“democratic village republics” and “constitutional village monarchy” systems of pre-colonial
Igbo society, authority was so “dispersed” between the sexes that there was no room for a
monopoly of power by either of the sexes (p. 47). Similarly, Achebe (1958) contends that the
traditional Igbo societies in pre-colonial period laid emphasis on the decentralization of
authority, and the distribution of power across a broad front in such a way that the possibility of
a consensus to use authority oppressively against women was limited, or at times, not possible.
The system was explicitly that of diffuse authority that was cherished by both sexes.
Consequently, this did not only ensure a harmonious and effective division of labor, it helped
female and male cabinets, despite their similarities in structure, to ensure complementarities in
their parallel functions (Okonjo, 1976).
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In the article: "Sitting on a Man": Colonialism and the lost political institutions of Igbo
women, Judith Van Allen (1972) testified that the gender role differences and inequalities seen in
Igbo culture today were not there in the pre-colonial era. The colonial officers and missionaries
introduced them by destroying the Igbo political system that allowed women autonomy without
introducing anything better. In fact, the Western influence weakened or rather destroyed Igbo
women's traditional autonomy and power without providing modern forms of autonomy or
power in exchange (Allen, 1972). Before British colonialism, Igbo women had a significant role
in traditional political life. As individuals, they participated in village meetings with men. But
their real political power was based on the solidarity of women, as expressed in their own
political institutions - their meetings, their market networks, their kinship groups, and their right
to use strikes, boycotts and forces to affect their decisions (Allen, 1972). These were shattered by
the colonial influence. According to Allen (1972), the colonial officers and missionaries, both
men and women, generally failed to see the political roles and the political power of Igbo
women. Hence, the actions of their administrators weakened, and in some cases destroyed
women's bases of strength. They did not only fail to appreciate the existing political institutions
of Igbo women, but made no efforts to ensure women's participation in the modern institutions
they were trying to foster (Allen, 1972).
Similarly, Chinua Achebe (1958) in the novel "Things Fall Apart" demonstrated that the
dual-sex institutions in Igboland with their provision for shared authority, co-existing leaderships
and a stable balance of female and male power, were destroyed by the colonial administrators.
They mainly selected male Igbos and trained them as colonial functionaries while female Igbos
whose autonomy and power were recognized in pre-colonial period was left behind. Okonjo
(1976) re-affirmed this view by categorically stating that the colonial rule in Nigeria in the first
decade of 20th century marked the beginning of the end of equality of the sexes that was in
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existence in pre-colonial period. In the light of culture theory, it is normal for one culture to
influence of be influenced by another. In this case as identified by Judith Van Allen (1972) and
Chinua Achebe (1958), the western colonial culture influenced Igbo culture of Nigeria either
through acculturation or diffusion, or through both. In fact, acculturation and diffusion occur
simultaneously. According to O’Neil (2008), acculturation occurs when alien (western) traits
diffuse in on a large scale and substantially replace the entire traditional cultural patterns of
another like that of the Igbo culture. After several centuries of relentless pressure from
colonialists to adopt their ways, Nigeria-Igbo cultures became largely acculturated. The effects
of the acculturation and diffusion are noticeable in every aspects of Igbo lives and practices,
especially with regard to educational practices and career choices.
On another note, the Igbo historian Felix Ekechi (1995) also contends that the idea that
“woman was seen as subordinate to the male” in traditional Igbo society was an “enduring
stereotype of male-female relations which needs modification so as to reflect the African reality”
(p. 41). Explaining further how the Igbo communities with monarchical systems worked, Okonjo
(1976) argued that there were two local monarchs, namely the male ‘Obi’ and the female ‘Omu.’
Both of them were crowned and acknowledged heads that lived in places and ruled from thrones.
"The male ‘Obi’ in theory was the acknowledged head of the whole community but who in
practice was concerned more with the male section of the community"; while "the female ‘Omu’
on the other hand was the acknowledged mother of the whole community in theory but in
practice was charged with concern for the female section" (Okonjo, 1976, p. 47). Such dual-sex
political system allowed Igbo men and women to carry out their responsibilities without
infringing on the others’ territory. As elsewhere, men rule and dominate, but it was not so in precolonial Igbo society. Seeing this patriarchal framework, many observers misinterpreted the
position of women in Igbo society and produced a distorted picture. Although some might have a
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contrary opinion, but the fact was that while the pre-colonial era witnessed the involvement of
women in important but largely complementary political activities, the colonial period brought
about the marginalization or even erosion of female political power and authority in the region
(Chuku, 2009). Since things were no longer at ease, things began to fall apart.
Furthermore, gender was so coded into every aspect of Igbo society. Achebe (1958) made
this clear in his book – Things fall apart, when Okonkwo reacted towards his daughter – Ezinma,
when she sometimes trespassed into the realm of men with her unfeminine actions. Okonkwo
shouted at her “'Sit like a woman!' Ezinma brought her two legs together and stretched them in
front of her” (Achebe, 1958, p. 35). The gender roles were in some cases so cut out that the
females getting into the areas meant for the males and vice versa was regarded as abomination
[nso ani] (Ozumba, 2005). The issue of division of labor along gender lines is not something
peculiar to the Igbos but it has become an acceptable norm in Nigeria society in general.
However, this was seen as complementary rather than creating inequality between sexes.
Again, through family and kinship, women gained power and stature in society. For
instance, because children are important, the ability to have children was central to a woman’s
identity in Igbo traditional society (Agbese, 2003; Potash, 1995). As Nnoromele (2011)
described, motherhood was greatly respected as women were respectfully called “the trees that
bear fruit” [osisi na-ami mkpuru]. This was because the future of the family and the tribe lies in
the ability of women to bear children. Pregnant women are highly respected and adored in
Igboland. Until lately, new mothers were greatly pampered, receiving a month totally devoid of
work after the birth of their child (Nnoromele, 2011). Just before the present day view of family
planning, the ideal number of children per woman was seven, because seven meant completeness
or perfection in the tribal culture. A woman was considered exceptional if she had more children.
If she had ten children a celebratory ritual called “igbu ewu ukwu” was held in her honor. “Igbu
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ewu ukwu” literally means the ritual killing of goats in recognition of the woman’s waist or hip
that carried the baby in the womb of the mother. After this ceremony the woman was considered
one of the blessed “queens of mothers” and gained great respect and status in the tribe
(Nnoromele, 2002). All these were done to encourage women to bear more children. This is
because in pre-colonial times children were considered economic assets particularly as they
provide labor on the family farm. More children meant more power, riches and more wealth for
the husband; and consequently, husbands always presented their wives with stools in
appreciation of their roles as mothers (Ohadoma, 2000). For barren women, society made
provisions that allowed them "to have power and control as they could marry wives for their
husbands and have children through them" (Agbese, 2003, p. 18).
Pre-colonial Igbo society was also patrilineal, whereby inheritance and authority were
traced mainly through men. Inheritance was basically a male affair (Curry, 2000; Ene & McNeal,
2013) and this structure still exists. This was because the basic items to be inherited were lands
and economic trees, and there was no way a female child could ever take or transfer her own
share of such ancestral inheritance or property to her husband's home if she got married as she
should be expected to do. So only male children could inherit such items from their late parents
since they would never leave their ancestral home like females do when they get married.
On another note, because of the Igbo sense of respect for elders and those in authority,
power was determined by seniority and not by gender (Oyewumi, 1997). In the words of William
Conton (1966), “Africans generally have deep and ingrained respect for old age, and even when
we can find nothing to admire in an old man, we will not easily forget that his grey hairs have
earned him right to courtesy and politeness” (p. 21). This cultural value as held by all Africans is
highly cherished and maintained by the Igbo people. Niara Sudarkasa’s (1996) work on
indigenous African societies shows that age, not gender, was a major deciding factor in who
28

actively participated in government, performed certain duties, or earned titles. Nevertheless,
there are some exceptions. For instance, the issue of breaking of kolanut [iwa oji] and
participation in masquerade cult are specifically male affairs (Achebe, 1958).
Economically, pre-colonial Igbo society, clearly delineated what family roles belonged to
women, and what roles belonged to men (Khapoya, 1998). Men were assigned the role of
provider and disciplinarian, while women mastered all things domestic and performed
“womanly” tasks like harvesting crops and trading in certain products (Khapoya, 1998). The
reason behind the role division was not to create inequality between the two sexes, but to help
preserve and keep women safe from harm so as to take good care of the family. A woman’s role
in the family cannot be substituted by any man. Gender separation also extended to social
groups, where women and men met with their own gender to discuss issues affecting them and
their communities (Johnson-Odim & Strobel, 1999). Although pre-colonial Nigeria was not ideal
for Igbo women as women’s clout in some circles was not as strong as men’s (Agbese, 2003).
However, it was more favorable to women than the colonial period. It allowed Igbo women and
those of other tribes to make ample contributions to the social, political and economic structure
of their societies. Where they were prevented from being openly active, they used the loopholes
inherent in the structure to gain and maintain some level of power (Okome, 2002). This changed
to a large extent with the coming of Islam and British colonial rule, and women suffered
important setbacks (Agbese, 2003).
Women played important roles in the regulation of law and order, and in the dispensation
of justice within an Igbo community before colonial rule. Achebe (1958) explained how women
enforced the law that forbids any man from letting loose his cow during the planting season.
According to Achebe, when the women discover that one of Ezelagbo's “young children” had
“opened the gate of the cow-shed” and let loose a cow, they drove it back to its owner, who at
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once paid the heavy fine which the village imposed on anyone whose cow was let loose on his
neighbors' crops. In addition, "When the women had exacted the penalty, they would check to
see if any woman had failed to come out when the alarm was raised," (Achebe, 1958, 91-92).
This incident painted a vivid picture of the institutions of justice in traditional Igbo society and
women's role in it. It also confirmed possibility of sanctioning a man by women for letting his
cows eat the women's crops. Allen (1972) argues that if a man maltreated his wife or broke any
of the related laws, the women would stay in his house throughout the day, and late into the
night, if necessary, until he repented and promised to mend his ways. Such acts of women in precolonial Nigerian society were symbolic of the power inherent in the dual-sex structure of Igbo
societies which allowed women to intervene and dispense justice through the act of 'sitting on a
man’.
In the pre-colonial Nigerian society, Igbo women used 'sitting on a man' or a woman,
boycotts and strikes as their main weapons in dispensing justice (Allen, 1972). Achebe (1958)
offers a glimpse into social organizations and the regulation of law and order in the Igbo past by
both men and women. The women contributed a lot to the running of society through group
solidarity or “collective action,” either as "umuada" [daughters of the lineage or village in which
they were born] or as "inyemedi" [co-wives in which they married], or both (Achebe, 1958;
Allen, 1972). Both the umuada and inyemedi performed important functions relating to the
preservation of law and order in society. They exploited the political strength of the traditional
associations to emphasize the need for full consultation with them in any decision-making
process. However, these umuada and inyemedi institutions were weakened or destroyed by the
British colonial administrators.
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Igbo Culture and Gender: Colonial Period to Independence (1861-1960)
Before British colonialism, the Igbo people were a politically fragmented group. There
were variations in culture such as in art styles, attire and religious practices. Various subgroups
were organized by clan, lineage, village affiliation, and dialect (Onwumechili, 2000). There were
not many centralized chiefdoms, hereditary aristocracy, or kingship customs except in kingdoms
such as those of the Nri, Agbor, and Onitsha. However, in those kingdoms, women had their own
institutions and power that ran parallel to those of men. This political system changed
significantly under British colonialism in the 19th century. The Eze leaderships [Kings] were
introduced into most local communities by Frederick Lugard as "Warrant Chiefs" (Falola, 2003).
The Igbo became overwhelmingly Christian under colonization. Chinua Achebe’s Things Fall
Apart is one of the most popular novels to depict Igbo culture and changes under colonialism
(Achebe, 1958). Colonial rule drastically transformed Igbo society and created gender inequality.
Christianity had also played a great part in the introduction of European ideology into
Igbo society and culture, sometimes shunning parts of the culture (Ilogu, 1974). In fact, the roots
of patriarchy and its sustaining factors in Igbo land and beyond could be found in Christian
religion. Historically, Christian religion has contributed to the marginalization of women. It has
provided the platform for male domination of the society, especially, among the Igbo people. In
the words of Essien and Ukpong (2012), "The traditional patterns of inheritance, male-child
preference and traditional marriage system with often exorbitant bride price have continued to
influence social perception of women" (p. 286). Achebe (1958) summarized the impact of
Christianity on Igbo culture in the following words: "The white man is very clever. He came
quietly and peaceably with his religion. We were amused at his foolishness and allowed him to
stay. Now he has won our brothers, and our clan can no longer act like one. He has put a knife on
the things that held us together, and we have fallen apart" (p.141). In his speech about the
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Western missionaries to Africa, Bishop Desmond Tutu of South Africa described the situation in
strong terms when he said: “When the missionaries came to Africa they had the Bible and we
had the land. They said “let us pray.” We closed our eyes. When we opened them, we had the
Bible and they had the land” (The Observer, April 2013).
The Africans in general and indeed the Igbos in particular lost their source of livelihood
in place of the book they cannot read or understand. They lost their independence, their freedom,
and their identity to their colonial masters. Consequently, their living conditions changed under
colonial rule and the introduction of Christianity. For the Igbos, new concepts were added into
their culture either through evolution or outside influences (Achebe, 1958). Such new changes
are described in culture theory as cultural change which happens as a result of external forces,
and cultural transformation that comes as a result of constant gentle pressure that is internally
motivated rather than externally originated (O’Neil, 2008).
To prevent the imposition and infiltration of British culture and Christianity into Islamic
doctrine and Hausa-Fulani culture, the seclusion of women and other conservative practices were
strictly instituted and enforced (Pearce, 2001). This ensured that any effort to improve the
situation of northern women without Islamic approval would fail (Callaway, 1987). During and
after colonial rule, “to argue for women’s political rights or possibilities of leadership” in
northern Nigeria was seen as “anti-tradition, un-Islamic, and anti-Northerner” (Imam, 1993, p.
131). For Igbo women in the south-east Nigeria, the story is quite different. They were active
before British rule (Oyewumi, 1997). For instance, whereas women in the south eastern Nigeria
could vote in 1954, northern women were not permitted to vote until 1976, sixteen years after
Nigeria’s independence (Okome, 2002).
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Igbo Culture and Gender: Post-Independence till 1980s
Post-colonial Nigeria was built on a “male privileging colonial ideology that empowered
local men and their male-dominated, male oriented native authorities, agencies and customary
courts” and dismissed women (Nzegwu, 2001, p. 6). Despite the fact that men had collaborated
with women activists to fight for independence, men relegated women to subordinate and useless
positions in politics after independence (Okome, 2002). They ensured that women did not feature
prominently in the political, economic and social structure. Though the political arenas have
become larger and wider since decolonization than they were during the pre-colonial period,
Igbo women's participation in politics in this era could at best be described as active but subdued.
This resulted as a blend of Igbo culture and the domineering attitudes of the colonizers. Gender
bias and discrimination were prominent in this era, especially from 1960 to 1975. This was
evidenced in the draft of a new constitution in 1976 which ignored women. Not one woman sat
on the fifty member constitutional drafting committee, thereby “limiting the potential influence
and participation of women in bringing issues that favored them to the forefront” (Okome, 2002,
p. 8; Agbese, 2003). The men members in the committee did nothing to formally include women
in the national political structure or to enforce laws to make their lives better (Shettima, 1995).
All these manifestations of gender inequality are the after effects of colonialism. As Jekayinfa
(1999) stated, "Nigeria's association with the British as its colonizers has left an indelible mark
on the socio-cultural attitudes and patterns of behavior of its citizens. As regards women,
Nigerian men have carefully selected and interpret from the British, a model that relegates
women to the kitchen thus destroying the indigenous courage and capabilities displayed by their
great grandmothers in service to their communities" (p. 5).
Nigerian women in general, and indeed Igbo women in particular, lacked the right to
protect themselves and their children from abuse and abandonment by their husbands. They were
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victims of exploitation and cruelty by relatives at the death of their husbands (Okeke, 2009).
They had no opportunity to be educated as postcolonial Nigeria emphasized the education of
boys (Agbese, 2003). Women who complained were labeled westernized and un-African and
gradually silenced (Ajai, 1982). One explanation for this continued relegation of women to the
background could be that after ninety nine years of British rule, Nigerians had learned to do
things as the colonialists and internalized many of their values (Agbese, 2003). They became
more British than Nigerian. They kept the British form of government, including English laws,
and as women did not feature during the colonial rule they were not prominent in postcolonial
Nigeria (Okome, 2001). In some communities women were discouraged from participating in
politics on the basis that traditional society did not include them in such fields. A woman’s
traditional role as mother and homemaker was emphasized, ensuring that tradition could be used
to determine what a woman could do or become (Okeke, 2009). Unfortunately, inheritance,
taxation, banking and other laws made it difficult for Igbo women to accumulate wealth during
and after colonialism. Politically, women appeared to be a means for men to gain political power
(Agbese, 2003). Politicians always sought their support at election time, promising to fully
involve them in the new government and put women’s issues on the agenda. But after election,
such endless promises to raise the statues of women remained unfulfilled.
In the post-colonial Nigeria, the influence of culture on workers – both female and male,
in their work places cannot be over emphasized. Over several decades culture-work attitude or
relationship has been the most popular topic of research in organizational behavior. According to
a review of the literature by Barrett and Bass (1976), the impact of culture, not only on the career
choices but on the work itself, could be demonstrated in areas such as work values, motivation
and attitudes, supervision, organizational structure, and compensation systems. If culture could
affect workers to such extent, one can equally imagine how great it will influence educational
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practices and choice of a particular job or career, especially among the females (Adigun, 1995).
In fact, the cultural challenges for Igbo females begin in childhood. Young girls may be brought
up to believe that they are only suited for certain professions or, in some cases, only to serve as
wives and mothers. Boys were meant to see themselves as superior to girls and that they should
always be the lords of their homes and work places. Gender lines are drawn early, and exclusions
for women continue throughout adulthood (Wolfe, 2006). These constant messages may lead to a
false belief that women do not belong in the high-powered corporate world, but men do.
Similarly, cultural belief systems, according to Evetts (2000), influenced and controlled
behavior by means of common sense notions of what was ‘natural’ as well as through moral
precepts of what was right and appropriate. The social cognitive theory of Bussey and Bandura
(1999) explained how such gender conceptions are constructed from the complex mix of
experiences, and how they operated to guide gender-linked conducts throughout life course. The
beliefs that were incorporated in the cultural dimensions of femininity and family, as well as the
supposed masculinity of many work organizations was one of those ideologies, and they
continued to be powerful controlling forces in women’s working lives (Evetts, 2000). Such
ideologies affected the ways in which women choose an occupation or profession, decide to
balance paid and unpaid work, their identities and sense of satisfaction with themselves as
partners, wives, mothers, daughters, and professional or career workers. Evetts (2000) observed
that "contemporary feminist literature has demonstrated the deep embeddedness of gender within
labor market processes and practices" (p. 59).
Women's participation in the workforce led to the study of career aspirations of women.
Career aspirations were influenced by factors such as gender, socioeconomic status, race,
parents' occupation and education level, and parental expectations (Domenico, 2006). All these
factors were further controlled by the culture of various ethnic groups in Nigeria. Igbo culture,
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for instance, had great influence on educational practices of both females and males in their
career choices. Then as adults, the culture influences women more than men, especially, in their
participation in the workforce, their progress in career development, and career aspirations in
both colonial and post-colonial periods. Domenico (2006) opined that at various times
throughout history, working women were viewed as immoral and unfeminine objects of pity.
Some critics accused working women of being negligent mothers. Frequently, women employees
were not taken seriously by their bosses, colleagues, or society (Nieva & Gutek, 1981). Having a
career posed challenges for women due to their family responsibilities (Valdez & Gutek, 1987).
Women were expected to perform duties as wife and mother, in addition to fulfilling their
professional responsibilities. Some women experienced feelings of guilt or selfishness if they put
their career interests first (Heins, Hendricks, & Martindale, 1982). Because women's work and
family demands were simultaneous, these demands had a significant impact on women's careers
(Valdez & Gutek, 1987). As stated by Heins et al., "Achieving professional status may be more
difficult for women than for men" (p. 455).
The view of a woman's role in the workforce has changed significantly throughout time.
Historically, society believed a woman's place was in her home, caring for her husband and
children, as opposed to the workplace. In Nigeria, it is observed that the womanhood is reduced
to a mere infidel and a second-class citizen, hence, there is the commonality of general belief
system that the best place for women is in the ‘kitchen’. This trend has brought about
tremendous misrepresentation of women right at the level of the family down to the circular
society (Makama, 2013). Valued feminine traits such as a meek nature and submissiveness were
feared to be lost if ‘Igbo’ women entered the workforce (Astin, 1984; Nieva & Gutek, 1981).
Women commonly assisted their husbands with maintaining the family or acted as a business
partner, although they often received no pay. If they were paid for their work, women earned less
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than their male counterparts (Nieva & Gutek, 1981). In the late 1980s in Nigeria, while some
ethnic groups have gone ahead in women liberation and empowerment, the Igbos and few others
still believe that the place of a woman is at home. Unlike in the pre-colonial period, the place of
an Igbo woman in the community is that of social exclusion. An Igbo man will however prefer to
maintain the dominance, to be the “lord of the house” and in the communities, even in the face of
glaring failure and incompetence (Okonkwo, 2007). He keeps staggering than giving women any
chance - social and intellectual expression. There is a saying in Igbo land that; an old woman
never forgets the dance steps she learnt while she was still young. The fact that the old woman
still remembers or knows the dance suggests her possession of admirable mental capacity. Some
of such Igbo proverbs are however being undermined by other negative, derogatory and sexist
ones which are in the majority, and are constantly being used to subdue and dominate women
(Okonkwo, 2007).
Igbo Culture and Gender: A Radical Shift from 1980s till date
There had been a radical shift of values, principles and practices with regard to Igbo
culture and gender issues in the contemporary Igbo society. Since things were no longer at ease
as they used to be, and consequently, things began to fall apart. As earlier mentioned, in the precolonial period, Igbo women received equal treatment as men to make their lives economically,
politically and socially better. The gender role differences were seen as complementary. They
have always exerted influence in Nigerian society, especially in Igboland, through women's
councils, family connections, and women solidarity groups. Leith-Ross (1965) testified that
Nigerian women have been rather more powerful and influential than is generally thought.
However, since colonial inversion, Igbo culture has experienced rapid change. The contemporary
Igbo culture is simply a mixture of traditional elements and alien features (Isiguzo, 2000). From
the colonial period through the early post-colonial era, culture and events turned against Nigerian
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women in general, and Igbo women in particular. Women were seen as men's rivals, and gender
role divisions that used to complement each other in pre-colonial period became means of
creating inequality between genders. But with the Nigeria oil boom of 1971-1977, the military
interventions in Nigeria politics, and the austerity measure of Buhari administration (1984-1985),
things changed drastically. Economic hardships forced both men and women to join hands
together to keep up with the demands of their families. That was the era when Igbo women
increasingly become more involved in the workforce. As Ozumba (2005) declared: "Gone were
the days when women were regarded only as “Oriaku” or a consumer of husbands’ wealth,
today, she is seen as “Oriaku”, “Odozi aku” and “Okpata aku”, that is, consumer of wealth,
keeper and moderator of wealth, and a maker of wealth respectively" (p. 9). Times, values, and
expectations have changed in the face of economic hardship, breakdown of traditional moral
norms, infiltration of norms of other cultures, and the general enlargement of scope of roles and
functions for men and women (Ozumba, 2005). Employment of women for paid jobs has shifted
from primarily traditional female-oriented jobs to more non-traditional and previously maleoriented careers (Domenico, 2006).
The impacts of culture on women are fast disappearing in the contemporary period. The
wave of women emancipation that started centuries ago in developed countries of the world has
found its foot on the Nigeria soil. It was sweeping across the entire Nigeria nation, and was
taking its root especially in Igboland. Ozumba (2005) held that the reasons why people married
many wives in traditional Igbo society did no longer obtain. With the introduction of mechanized
agriculture, the Igbo farmers hardly depend on large family to execute their farm work. As
women came to the realization that their destiny was in their hands, they are gradually taking
over proceedings in education and civil service. The female population in all the higher
institution in Southeastern Nigeria averages 65%, the female/male teachers ratio in the schools is
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3:1; the civil service is being taken over by female employees as more men shy away from these
low paying jobs in search of “get-rich-quick” options (Okonkwo, 2007). Nigeria has developed a
kind of formal education which has opened the eyes of the women to fight for their freedom.
This zeal for women education soon spread faster in the mid-1970s among Igbo daughters.
Presently, there is virtually no academic profession where we do not have Igbo women excelling
(Ozumba, 2005). They are competing with their male counterparts in all fields of study and every
profession. They are graduating as Lawyers, Doctors, Engineers, Nurses, Pharmacists, Lecturers,
Economists, and many are in the business professions. It is therefore difficult if not impossible to
tie any Igbo woman down against her will to serve as a full time house wife. The hurricane of
women liberation is sweeping through the Igbo populace and the slogan seem to be that what a
male Igbo can do a female Igbo can do better (Ozumba, 2005). However, there are some few
Igbo communities and villages where the wind of change has not been clearly experienced.
Today in Igbo traditional society, the excessive quest for liberty and equality was turning
everything upside down. In calling for a philosophical reappraisal of gender sensitivity in Igbo
culture, Ozumba (2005) drew attention to an important statement made by Maduabuchi Dukor.
Dukor (1998) noted that the question of gender equality has two facets, one is moral and the
other is ontological. In his detailed explanation of the two facets, Dukor (1998) said that the
moral consideration should be that every injustice, disability, arising from oppression;
marginalization, or outright subjugation of Igbo women in the name of culture must be seen as
immoral. In the ontological perspective Dukor (1998) opined that "Igbo women must see
themselves as beings of some sort, though capable of doing virtually all things that men can do
but will willingly impose natural limitations on her liberties in order to still continue to fulfill her
God given roles and functions which the man cannot perform" (p. 190). Such functions like
giving birth to children, breast-feeding her children and providing motherly care to her children
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can be performed by woman alone. A man cannot perform such unique duties even if he wants
to. If therefore woman abandons these functions, what will become of the children? Reaffirming
Dukor’s view on the unique roles of women as mothers, Ozumba (2005) observed that children
of this present time are fast becoming uncontrollable because of the lapses the present day
confused values are engendering.
Furthermore, what the Igbo woman, and indeed every woman, needs are education and
enlightenment. It is fundamentally education that will raise the woman to the level where a
retrogressive culture has placed the man. Ozumba (2005) opined that good education will raise
the consciousness of the women and equip them with the tools for wisely repudiating the
negative overbearing tendencies of the men. To do this successfully, women must bear in mind
the biblical counsel that “Every wise woman builds her house but the foolish plucks it down with
her hands” (Proverbs 14:1). God has made the man as the head for administrative purposes and
not to lord it over her and use her as a mere object of pleasure or menial service. This the men
must know as well. The enabling environment should be created to help the women to aspire to
any height without reneging on the sacred duties of wifehood and motherhood. "All atavistic and
anachronistic limitations of the past must be bade farewell to and so must we do to the
cantankerous, disorderly assertiveness of women as seen in the pervasion of all things in our
time" (Ozumba, 2005, p. 9). Sanity must rule the hearts of men and women.
Igbo Educational Culture and Career Choice
Igbo Way of Education and Career Choice (Pre-colonial Period)
The pre-colonial period was an era of traditional education indigenous to the local
inhabitants. Education and learning were not recent interventions in many Nigerian ethnic
groups, especially in Igbo society, because they were an integral part of the life, and have
therefore always been there before colonialism (Ntseane, 2007). For the Igbo people, education,
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learning and training had their own specific principles, methods and social institutional
arrangements. The principle in the education and training of Igbo children is summed up in the
Igbo proverb, “Nne ewu na-ata agba, nwa ya ana ene ya anya na onu” meaning: [When the
mother goat is chewing, her kid watches her mouth]. It simply means that Igbo people teach and
learn by doing. As Ntseane (2007) maintained, learning by doing instead of writing has been an
outstanding principle in the education of many Nigerian ethnic groups for intellectual
development, technical skills acquisition, as well as imparting moral values. This education
begins right from the cradle, though informally.
In addition to teaching and learning by doing, the Igbo people also taught their children
through storytelling, proverbs, idioms and riddles. Tribal legends and proverbs were told and
retold by the evening fireside and through them much was transmitted to the younger generation
(Achebe, 1958; Ntseane, 2007). Unlike western education, oral tradition, narrated with care and
repetition, also constituted the Igbo child’s learning. This form of indigenous education is
common among Africans. The colonial masters with their formal education acted against this
very important principle of Igbo and African pedagogy. They prefer what Ocitti calls "bookish
memorization and copy-copy mentality" (Ntseane, 2007, p. 114). This is seen by the Igbos as a
book-reading culture that do not pass useful information because they believe that real learning
will simply not happen (Ntseane, 2007).
Moreover, there were some distinguishing features of Igbo and African indigenous
education that served as common instructional methods. Such features as informality, collective
learning, oral mode of instruction, and acquisition of revealed knowledge through the process of
dreams and visions are prominent, even before and after the introduction of western education
(Ntseane, 2007). In Igbo indigenous education, teaching and learning can take place anywhere
and at any time. Every occasion is always an occasion to teach and learn, and every adult is a
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teacher. In fact, the Igbos believed that when a child is in the mother’s womb, it remains the
child of the mother; but when the child is born it becomes the child of all. For this reason
everyone is involved in the education of any child, regardless of who may be the parents, hence,
it takes a village to train a child (Clinton, January 1996; Cowen-Fletcher, 1994).
The Igbos viewed education as one of the instruments of socializing people to their
cultural heritage and value system (Ntseane, 2007). The aims of Igbo indigenous education were
"to preserve Igbo cultural heritage of the extended family, clan and the tribe; to adapt members
of the new generation to their physical environment and teach them how to control and use it;
and to explain to them that their own future, and that of their community depends on the
understanding and perpetuation of the institution, laws, language, and values inherited from the
past (Amaele, 2003, p. 12; Ntseane, 2007, p. 117). Consequently, the indigenous education
involved all the human senses while emphasizing a hands-on approach (Ntseane, 2007). This
implied that children would learn through observing adult practices and emulating them. A boy
observes and emulates his father’s way of life while the girl does so with her mother. In precolonial period, any Igbo adult that failed to teach the children by living exemplary lives is
ostracized from the community. This was done to avoid the children from imitating his/her evil
deeds. The ostracized person can only be readmitted if he/she repents, and then performs some
ritual cleansing ceremony. All these are done because the Igbos know the power of learning by
imitation. Igbo culture, values and norms have been transmitted from generation to generation
through cultural or indigenous education (Ntseane, 2007).
On the other hand, when Igbo indigenous education is viewed in relation to gender
division and inequality, one might observe that it was through such an informal education that
traditions and cultures were used as strong instruments to hand over gender principles from one
generation to another. The curriculum laid emphasis on differing responsibilities according to
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gender. For example, specialist curriculum for boys included hunting, farming, and fighting
skills, while that of girls included matters concerning womanhood such as child-rearing,
cooking, gardening, and other domestic activities (Ntseane, 2007). In pre-colonial period, such
differing responsibilities and roles according to gender were seen as complementary rather than
creating inequality. However, with the emergence of the colonial administration the initial
understanding of gender roles as complementary changed. The colonial administrators used the
gender role divisions as means to teach the males to feel superior and to see the females as
subordinates (Allen, 1972). Since then, "men and women alike have so much internalized the
creed of male supremacy that even when woman is in possession of the real power, the man
would still be expected to assert his authority proudly and publicly as the captain of the family
ship" (Nnamani, 2005, pp. 24-25).
Igbo Way of Education and Career Choice (Colonial Period)
According to culture theory, all cultures are inherently predisposed to change and, at the
same time, to resist change (O’Neil, 2008). This was evidenced in Igbo educational culture
during the colonial era. In the colonial period, the education system entirely depended on the
colonizer. During this era, the teaching methods departed from the indigenous ways of teaching
and learning to the introduction of the Western culture that is rooted on reading materials from
and about the colonizer’s country and culture (Nnamani, 2005). For instance, what benefit has
Shakespearean novels for Igbo high school students? Of course, literatures by African writers
like Cyprian Ekwensi, Chinua Achebe and others may be of greater value than those with stories
and backgrounds that are foreign and so abstract to the students. This is because; knowledge has
to be contextualized in order to be useful (Ntseane, 2007). It has to be productive in solving the
people’s problems. Knowledge that cannot be applicable within the context of the people’s
culture and environment is useless (Ntseane, 2007).
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The formal Western type of education system offered in Nigeria during the colonial
period left out most of the forms of Nigerian or Igbo indigenous knowledge systems, although
schools in some rural areas did include them in their curriculum. As Ntseane (2007) stated, this
marginalized status is a result of a number of historical processes that viewed such indigenous
knowledge as uncivilized, barbaric and archaic. Some outstanding factors that led to the loss of
the official recognition of the learning principles and practices of Nigerian indigenous
knowledge are contact, conquest, colonization, and other forms of association that nurtured
imperialism (Ntseane, 2007). Also the consequences of the pressure of modernization and
cultural diffusion cannot be under-rated. They threatened indigenous knowledge systems, "thus
leaving them scattered, isolated, decimated, and dislocated" (Ntseane, 2007, p. 129). In fact,
what indigenous people saw as useful knowledge was undermined and rejected, especially, those
aspects that have helped Igbo people to see women as equal and collaborators with men. The
idea that men and women are equal but opposite has gone under the carpet of colonizer’s
imperialism that introduced gender inequality (Allen, 1972).
On the other hand, the missionaries initially began to provide education for girls in the
southern part of Nigeria as early as in 1880. These educated women, of course, could not accept
illiterate farmers and blacksmiths as husbands. They rather became the wives to the emerging
elites, the converts, and the mostly educated Christian men (Okeke, 2009; Parpart, 1990). Also
educated women's formidable presence in the economic and political realms of the village gave
them significant say in how the village was run and ensured that their needs would not be
ignored (Okonjo, 1976). The missionaries mis-interpreted their attitudes, and then saw their own
efforts in progressive women education as a way of inadvertently producing headstrong women
(Parpart, 1990). As Okeke (2009) observed: "the missionaries’ initial enthusiasm for progressive
female education waned" (p. 28). Consequently, they diverted their attention and taught women
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only menial jobs like knitting, cooking, and keeping the house. Even women who entered
religious life in Igboland were affected by this general policy. Anochie quoted Bishop Heerly
that said: “sisters were to be given a humble education to keep them humble as their race is a
proud one. Hence, Sisters were educated in midwifery, general nursing, and as grade two
teachers,” (Okeke, 2009, p. 28). This decision brought a setback for the women in the southern
part of Nigeria, especially, in Igboland.
The missionaries’ view of producing ‘headstrong women’ through progressive female
education changed men’s attitude toward offering positive support to girl’s education (Okeke,
2009). As a result, only a few females had access to education thereby limiting their privilege to
positions of power in political and economic areas. It was at this time that Igbo men started
seeing the denial of education opportunities to women as a way of keeping them under total
control at all levels. This view was not originally inherent in Igbo culture. Therefore the colonial
period that introduced formal education as against indigenous knowledge system later restricted
its access to women for fear of empowering them through it. Gradually, men started thinking in
the direction of the colonizers and missionaries, and so introduced this foreign concept into Igbo
culture. Henceforth, access to education is seen as gender issues and socio-cultural beliefs and
practices; while in the actual fact they were introduced into Igbo society by the colonial masters
and missionaries who were skeptical of the greatness of Igbo women (Allen, 1972). This gradual
shift in ideology was consistent with both culture theory as well as the social cognitive theory of
gender development and differentiation.
Moreover, the missionaries and their church towed the line of the colonial administrators.
In fact, the church was used as a vehicle for promoting western education in the name of
salvation. For example, the early church focused on teaching reading, writing, and Christianity.
Part of the reason was that colonial governments required local clerks, and junior officials to
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know how to read the Bible. It was in the Bible that the idea of woman being a "helpmate" to
man was presented (Genesis 2: 7, 18, 21-22). The notion of woman as ‘helpmate’ has, for many
years, been understood as an indication of her lesser status in relation to the man. This has been
at the root of gender inequality in the church, and Igbo society since colonization. Even after
colonial period, the biblical notion of woman as ‘helpmate’ "has reinforced myths of male
superiority, and female inferiority and functionality in the different cultures of the world"
(Uchem, 2007, p. 49). The ancestral worship that was at the center of Igbo religious practice, and
indeed to all Africans, was condemned and labeled evil and paganism. However, today that same
ancestral cult that was condemned is being promoted and practiced by Christianity as the Cult of
the Saints. With the introduction of Inculturation into the documents of the Second Vatican
Council, the church leaders are now correcting the mistake they made in the past due to the
influence of the colonizers.
Those that advocated for Nigerian indigenization of education curriculum both during the
colonial and post-colonial periods were by no means neither opting for a complete uprooting of
any foreign cultural elements in the current curriculum that are good nor a total replacement of
them with everything indigenous (Ntseane, 2007). Both the colonial and the Nigerian indigenous
knowledge systems needed to be reconstructed so that only what is good is adapted. For instance,
the gender inequality practices in sexuality issues as found in both colonial and Igbo cultures
have to go if every human being is to participate in the fight against HIV/AIDS in our present
period. (Ntseane, 2007).
Igbo Way of Education and Career Choice (Post-colonial Period)
According to Nnamani (2005), the post-colonial period was an era where education
practitioners were faced with the ill of Western education. For example, in Nigeria, the emphasis
of the National Education Commission (NEC) was on the use of relevant and effective education
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values and methods as laid down by the colonizer. As a result indigenous knowledge is seldom
included in the current teaching methods. Top on the list of the challenges indigenous knowledge
system faced was what Ntseana (2007) described as a "knowledge-based economy." In the words
of Ntseane (2007): “A knowledge-based economy is an economy in which production,
distribution, and the use of knowledge is the main driver of growth, wealth creation, and
employment across all societies” (p. 130). Critics of Igbo indigenous knowledge system
maintained that it was devoid of the preferred ‘knowledge-based economy’ as found in the
western education system of the colonial era (Ntseane, 2007). This belief changed the entire
perspective of the Igbo people and the nation at large. Most ethnic groups in Nigeria embraced
the western education, leaving little or no traces of the indigenous knowledge system with the
belief that such indigenous knowledge is closed, unsystematic, subjective, and lacking in
analytical aspects (Ntseane, 2007). It does not yield money which is seen as a commodity whose
driving force is knowledge acquisition. However, it gives man and woman equal rights and sees
both as collaborators rather than western view of woman as man’s helpmate.
Also with the influence of globalization and ‘knowledge-based economy,’ the education
of women had taken a dramatic turn, especially in Igboland. Presently in Nigeria, there were
greater numbers of Igbo females in schools and universities than their male counterparts. Except
in very few rural areas, many parents preferred to educate their daughters more than their sons.
An illiterate or less educated girl is seen as a burden and a liability, and no man would like to
marry her. This was because many had come to believe that more education means better job
opportunity, and also more money to support the family. Even illiterate parents sell most of their
properties in order to make sure that they send their children to schools, especially the girls.
Nowadays, it is common to find in Igboland a high school male graduate marrying a female
university graduate. But one can hardly see a male university graduate marrying a female high
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school graduate. True and lasting empowerment of women comes through education (Jackson,
2009). When females are given access to quality education, they have a lot to offer in moving
their community and nation forward. A woman exercises a greater influence on the children and
plays a major role in educating them. Undoubtedly, education makes a woman economically
independent, enables her to give a firm support to her family, and to contribute immensely to
national development. Education not only improves the quality of life of women and families,
but also combats poverty and foster economic growth (Jackson, 2009). The Igbo people firmly
agree with the saying that to educate a man is to educate an individual, but to educate a woman is
to educate a family or a nation (Jackson, 2009).
Education of women, though indigenous and informal, had always been a priority among
the Igbos before the colonial era. It was during the colonial period that the education of women,
as a way of empowerment, was seen as threat to men. Before the colonial period, women were
never seen by men as competitors but rather as collaborators. As Okeke (2009) stated, after
Nigeria’s independence from the colonial master, however, there was emancipation of Igbo
women whose standard of living and education improved considerably. Through their efforts
many women were freed from drudgery of farm labor and oppression of social customs as they
excelled in various fields. However, there are some who are still struggling to transcend the
cultural stigma of gender inequality that came with colonialism (Allen, 1972; Okeke, 2009). A
lot of improvements, however, occurred since late 1980s when many Igbo women began to serve
as doctors, lawyers, registered nurses, politicians, engineers, bankers, and CEOs of various
establishments. Nowadays, everyone has come to realize that education is of utmost importance
for attaining personal dignity, not only a means of earning a living, but also important in
enabling a person, male or female, to actively participate in life (Emmanuel, 2004; Okeke, 2009).
Through their quality education Igbo women have learned "to balance their domestic work,
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career and educational responsibilities in order to become the balanced human beings they are
meant to be" (Okeke, 2009, p. 29).
Igbo Way of Education and Career Choice (Contemporary Period)
Our present day education and career aspirations of lots of female and male 12th grade
students in Enugu State schools are influenced by factors such as gender, socioeconomic status,
race, parents' occupation and education level, and parental expectations (Khallad, 2000; Watson,
Quatman, & Edler, 2002). Researchers examined such factors to determine their role in
educational practices and career behavior, and how they affect individuals' career decisions
(Osipow & Fitzgerald, 1996; Rojewski & Yang, 1997). In recent years there has been an
increased awareness of the impact of socioeconomic status, race, and gender on the career
decision-making process and career development (Stitt-Gohdes, 1997).
Among the Igbo people of Nigeria, gender has great influence on educational practices
and career choices, especially during the colonial and post-colonial periods. Osipow and
Fitzgerald (1996) stated: "Gender is clearly one of the most powerful of all influences on
vocational behavior" (p. 63). In the past, fewer occupational choices were available to women
due to factors such as sexism, discrimination, and limited education. Studies on gender and
career aspirations in the 1970s revealed that girls had more restricted career aspirations than
boys, and that girls often opted for a narrow range of occupational categories (Looft, 1971a;
Mendez & Crawford, 2002; Wahl & Blackhurst, 2000). Additionally, Heins et al. (1982)
reported that families often encouraged the educational and career aspirations of male children
but not those of female children. All these are because the Igbo people used proverbs and other
elements in their culture to portray females as being childish, irresponsible, foolish, weak,
unreliable, and generally inferior to males. As a result of these images, which are used as valid
cultural constructions, young, middle aged and old males, make reference to them in assigning
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roles to females, and in maintaining their dominance over them. Thus, not only did sex
differences in career aspirations develop early in childhood, girls appeared to learn quickly that
certain adult statuses were available to them, reflecting societal sex-role expectations (Looft,
1971b).
Researchers suggested that it was time for cultural reorientation, and steps towards
emancipation and empowerment of women (Allen, 1972; Eya, 2005; Kanu, 2010; Nnamani,
2005; Uchem, 2005; Okeke, 2009). This would not only help release the bottled up anger, but in
the long run will create a better educated and enlightened society, good economic standing for
families, and peaceful coexistence of female and male at all levels of human endeavors. OkekeIhejirika (2004) suggests that while laws related to women, culture and career aspirations are in
need of reform in order to empower women, so is the self-perception of Igbo women.
Summary
Chapter 2 provided the theoretical framework, which was based on culture theory and
social cognitive theory. It also dealt with the review of related literature and research related to
the problem being investigated. The two theories that formed the framework for this study
showed that culture was dynamic and transformational. Those aspects of Igbo culture that
influence educational practices of female and male 12th grade students in their career choices in
Enugu State schools did not come out of nothing. They were as a result of decades or even
centuries of constructs from the complex mix of experiences that guide gender-linked conducts
throughout the life course of Igbo people. The literature review showed trends of events that led
to gender development and differentiation as seen in Igbo culture at various periods in history. It
traced these developments and changes in accordance with the three historical periods in
Nigerian Igbo culture; the pre-colonial, colonial and the post-colonial eras. Some aspects of the
culture featured in the three historical periods, though with different interpretations and
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applications at each of these periods. The theories helped in clarifying the reasons for such
differences. The researcher examined the problem in its cultural and historical contexts, and this
became a new way of looking into the Igbo culture in respect to the educational practices and
career choices of female and male 12th grade students in Enugu State schools. Finally, the
theoretical framework and the literature review helped the researcher select the appropriate
methodology and research design for the study.
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Chapter 3: Methodology
Introduction
The Nigeria Constitution grants every child, male or female, an equal right and equal
opportunity to education and to choice of careers (NPE, 2004). However, Igbo culture is not
gender sensitive. It consequently limits educational practices of female and male 12th grade (SS3) students in their career choices in Enugu State Schools, Nigeria, though the influence differs
according to gender and at different historical periods. The study is an exploration of the aspects
of Igbo culture that influence educational practices of female and male 12th grade students in
their career choices. It is guided by the following research questions:
1. What aspects of Igbo culture influence career choice of female and male 12th grade
students in Enugu State Schools?
2. How do these aspects of Igbo culture influence educational practices of Igbo female and
male 12th grade students?
Research Methodology
This was a qualitative study that dealt with social justice as seen within the context of a
particular cultural group. It explored the issues of freedom, equal opportunity and stereotype.
The researcher used qualitative study because it seeks to understand a given research problem or
topic from the perspectives of the local population involved. The researcher wanted to
understand the culture of the people, and qualitative research is especially effective in obtaining
culturally specific information about the values, opinions, behaviors, and social contexts of
particular populations such as the Igbo people of Nigeria. The strength of qualitative research
was its ability to provide complex textual descriptions of how people experience a given research
issue. Qualitative approaches have the advantages of flexibility, in-depth analysis, and the
potential to observe a variety of aspects of a social situation (Mack, Woodsong, MacQueen,
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Guest & Namey, 2011). Its methods involved the use of open-ended questions and probing that
gave participants the opportunity to respond more elaborately in their own words and in greater
detail than typically the case with quantitative methods where participants were forced to choose
from fixed responses. Also open-ended questions as used in qualitative study have the ability to
evoke responses that are meaningful and culturally salient to the participant, unanticipated by the
researcher, and rich and explanatory in nature. Moreover, by tailoring subsequent questions to
information the participant has provided, a qualitative researcher could gain a more in-depth
understanding of the respondent's beliefs, attitudes, or situation (Mack et al., 2011).
As a qualitative study, it required direct data collection, rich narrative descriptions, and
inductive data analysis aiming at understanding participants from their point of view. With the
above stated reasons, the researcher was convinced that qualitative study would serve as the best
approach to exploring the aspects of Igbo culture that influence educational practices of female
and male 12th grade students in their career choices in Enugu State schools, Nigeria.
Furthermore, the approach was ethnographic study. Ethnography is used in qualitative
research to describe a field study of a particular site or population undertaken to better
understand the culture from the perspective of that population (Mack et al., 2011). According to
Denzin and Lincoln (2011), ethnography emerged from anthropology and adopted by
sociologists as a qualitative methodology that lends itself to the study of the beliefs, social
interactions, and behaviors of small societies, involving participation and observation over a
period of time, and the interpretation of the data collected (Denzin & Lincoln, 2011). It was
developed as the tool of social science, and involved the social scientific observer, the observed,
the research report as text, and the audience to which the text is presented (Denzin & Lincoln,
2011). John Creswell (2009) defines ethnography as ‘a strategy of inquiry in which the
researcher studies an intact cultural group in a natural setting over a prolonged period of time by
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collecting, primarily, observational and interview data” (Creswell, 2007b, p. 13). Ethnographic
research investigates a culture, such as the Igbo culture, through an in-depth study of the
members of the culture; and it involves the systematic collection, description, and analysis of
data for development of theories of cultural behavior. In fact, ethnography is an approach to
research that involves immersion within, and investigation of, a culture or social world. From the
point of view of Denzin and Lincoln (2011), ethnography may be seen as a holistic approach to
the study of cultural systems and the socio‑cultural contexts, processes, and meanings within
cultural systems.
The researcher preferred to use ethnographic study according to Denzin and Lincoln
because their own perspectives offered the researcher the opportunity of seeing the study as a
highly flexible, creative, and an open‑ended emergent learning process rather than a rigid
investigator controlled experiment. Consequently, ethnography is an interpretive, reflexive, and
constructivist process. Moreover, since the researcher was a member of the culture being studied,
ethnographic research could be embraced as a methodology that aims to look again at the culture
already known to the researcher so well. In this sense, ethnography becomes a way of turning a
critical eye onto practices, dynamics, policies and meaning making within such a familiar culture
of the researcher. It means turning social context into research context, and examining the social
context anew through the perspective of a critical enquirer. This served as a way of doing justice
to the study. Also the researcher decided to use ethnographic design because it aimed at
exploring not only the facts but also what those facts meant and how they might help researcher
to explain the culture being studied. This helped the researcher to create the kind of research
questions which would answer not only what was happening but also why it was happening and
what its significance was for the culture under investigation. In this qualitative study, using
ethnographic design allowed the researcher to gain in-depth knowledge of the Igbo people and
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their culture, and how the aspects of their culture influenced educational practices of the female
and male 12th grade students in their career choices in Enugu State schools.
Ethnography is a fundamentally qualitative research tool, and as such, the researcher
applied the following steps for conducting the study. The researcher fulfilled all the protocols
and basic requirements involved in obtaining the approval of the Institutional Review Board
(IRB) of the University to conduct the study, getting the permission of the traditional ruler
[Igwe] of the town, and securing the consent of all that were involved in the study. The
researcher chose a place for investigation, selected participants, prepared interview questions
which reflected the research questions and purpose of the study, selected the instruments and
administered them, collected data through audio-taped interviews, transcribed the data and
analyzed them. Based on this description, the chapter was organized into the following sections:
(a) selection of participants, (b) population and sample of the study, (c) instrumentation, (d)
administration of the instruments, (e) collection of data, (f) data analysis, and (g) summary and
conclusions.
Selection of Participants
In the choice of participants to be interviewed, the researcher employed a purposive
sampling and further, a snowball sampling, which of course, is a type of purposive sampling
where existing participants recruit future subjects from among their acquaintances (Ene &
McNeal, 2013; Patton, 1990). Purposive sampling method will be most suitable for the selection
of participants due to the nature of the study and the kind of information needed.

Purposive sampling starts with a purpose in mind. It was a non-random selection of
participants on purpose. According to Trochim (2006), purposive sample is a non-representative
subset of some larger population, and is constructed to serve a very specific need or purpose. The
variables to which the sample is drawn up are linked to the research question. The justification
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for using purposive sampling was that it was very useful for situations where the researcher
needs to reach a targeted sample quickly and where sampling for proportionality was not the
primary concern. With a purposive sample, the researcher was likely to get the opinions of
specific predefined groups from the target population. Since the study concerns aspects of Igbo
culture in relation to educational practices and career choices, the researcher’s ultimate goal was
to select only interested Igbo men and women that were well knowledgeable of their culture, and
that fulfilled all the criteria laid down by the researcher (Table 1). For this reason, the sample
were thus selected to include people of interest and exclude those who do not suit the purpose.
So in purposeful sampling, participants were selected because of some special characteristics
they possessed so as to provide information rich cases for in-depth study (Patton, 1990).
Information-rich cases, according to Patton (1990), were those from which one can learn a great
deal about issues of central importance to the purpose of the research. In this qualitative study of
the aspects of Igbo culture that influence educational practices of female and male 12th grade
students in their career choices, purposeful sampling was used to select the first focus group of
eleven men. This first focus group comprised of the traditional ruler of the town otherwise
known and addressed as “Igwe,” and the 10 members of his cabinet.

Table 1
Criteria for Selecting the Members of the First Focus Group
i.

Each participant must be a village Representative and a member of Igwe’s [Ruling]
Cabinet.

ii.

They are custodians of the Igbo culture and tradition (Cultural elite).

iii.

Each participant must be within the age range of 60 and 90 years.

iv.

Each participant must voluntarily accepted to participate in the study.
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v.

The participants must be originally from Igbo tribe by birth.

vi.

Each participant must have live in Igboland for at least 60 years.

vii.

None of the participant must have been ostracized from the Igbo community for any
reason since birth.

Igwe is for the Igbos what Pharaoh was for the Egyptians. He was the traditional ruler of
the Igbo town. The Igwe was not by a political appointment, but was elected by members of his
town as a traditional ruler and custodian of the people’s culture. He lives in his [Igwe’s] palace
and sits on his throne to rule his people. He is the father of his people. He rules with the members
of his Cabinet who were representatives of their villages that formed the town. He has also other
female and male representatives of their villages that form the Council members. The Cabinet
members formed the Igwe’s inner caucus and were all men. The Council members were both
women and men and they formed what was known and addressed as “Igwe-In-Council.” Neither
the Federal and State governments, nor the church can successfully function in any Igbo
community or town without the Igwe’s approval. Igwe is called and addressed as His Royal
Highness (HRH), Igwe N…, and Igwe’s wife who serves as the mother of the community is
known and addressed as Her Royal Highness (HRH), Lolo N… They are traditional (Cultural)
heads and custodians of tradition, norms, and customs.
The justification for the selection of the traditional ruler (Igwe) and the ten members of
his cabinet through purposeful sampling were as follows: First, they were the sole custodians of
the people's culture and needed to be recruited by virtue of this particular role in their
community. Second, each of these men was elected by their respective village members to be
their representative among the traditional ruler's cabinet. Finally, none of these village
representatives was below sixty years of age, which was one of the criteria set by the researcher.
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They hold special position as the custodian of the people’s culture and therefore, were very
useful in the area studied (Ene & McNeal, 2013).
In addition to the first focus group that were selected through purposeful sampling, a
snowball sampling was used in the choice of the ten men and ten women that formed the second
and third focus groups respectively. Snowball sampling according to Shafie (2010) is a process
where existing study subjects help to recruit further participants from among their acquaintances.
In snowball sampling, the researcher first identified someone who met the criteria for inclusion
in the study through purposive sampling. Those participants already selected were asked to
recommend others they knew that also met the criteria, hence, the snowball sampling. This
sampling increased credibility of research, as participants were involved in the research process.
The justification for using snowball sampling in the choice of participants lied in the fact that it
was an approach for locating information-rich key informants. In fact, the objectives of snowball
sampling as stated by Trochim (2006) were as follows:


Snowball sampling was designed to identify people with particular knowledge, skills or
characteristics that were needed as part of a committee and/or consultative process in the
course of the study.



It uses recommendations to find people with the specific range of skills that had been
determined as being useful, as such, snowball sampling aimed to make use of community
knowledge about those who have skills or information in particular areas.



It allowed the researcher to identify the resources within a community and to select those
people best suited for the needs of a project or process.

In this case each of the eleven members of the first focus group that were already identified
through purposeful sampling were asked to identify other members of the population that best
fulfilled the criteria. Having located other useful informants, ten men and ten women who truly
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fulfilled needed criteria were recruited to form the second and the third focus groups
respectively. The advantage of this method of sampling was that one informant referred the
researcher to another, so that the researcher had a good introduction for the next interview. Each
of the ten villages that form the town were well represented in both focus groups. The
justification for the choice of the members of the second and third focus groups through
snowball sampling lies in the fact that the members of the first focus group that identified them
knew them very well. They were their village representatives in the ruling cabinet. They were
within the age range of 60-90, and voluntarily accepted to participate in the study. The reason for
having the age range of 60-90 lies in the fact that the Igbo people believed that old age, or what
they call grey hair, is a sign of wisdom. Those within such age range have deep knowledge of the
culture and tradition of the people and they are known as "ndichie" (Achebe, 1958, p.12). The
researcher cannot recruit men and women under this age range, otherwise, novices who are not
grounded in the people's culture may be chosen. Also all the participants were only Igbo adults
since the research concerned their own culture. Consequently, all other adults who might be
living in the town but who were not originally Igbo by birth were excluded.

Table 2
Criteria for Selecting Participants of the Second and Third Focus Groups
i.

Each participant must be identified or recommended by, at least, a member of the First focus
group (Igwe and his Cabinet members.)

ii.

Each participant must be a village Representative and a member of Igwe-in-Council.

iii.

Each participant must be within the age range of 60 and 90 years.

iv.

Each participant must voluntarily accept to participate in the study.

v.

The participants must be originally from Igbo tribe by birth.

vi.

Each participant must have live in Igboland for at least 60 years.
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vii.

None of the participant must have been ostracized from the Igbo community for any reason
since birth.

However, no matter how the participants were selected, the study might have some
limitations. The study was impacted by the attitudes of respondents, their responses, accuracy
and completeness of the responses. Due to the small sample available for the study, the results
might not accurately reflect the opinions of all Igbo population and might not be generalizable
beyond the specific Igbo population from which the sample was taken. On the other hand, the
study was limited to 31 participants that form three focus groups. It did not include female and
male student respondents. The study was focused on the aspects of Igbo culture that directly or
indirectly influenced the educational practices and career choices of female and male 12th grade
students.
Population and Sample of the Study
The participants were 31 in number forming three focus groups. The first focus group of
eleven participants comprised of the traditional ruler of the town and 10 members of his cabinet
that represented the ten villages of the town. These eleven men were first interviewed
individually prior to their focused group interview. The traditional ruler was interviewed in his
palace. Seven of the 10 members of the cabinet were interviewed individually in their respective
homes while the remaining three others were interviewed in their various offices respectively. It
was after the individual interviews that they were interviewed as the first focus group, and this
took place at Igwe’s Palace. The second and third focus groups chosen through snowball
sampling comprised of 10 men and 10 women respectively, each representing his/her village.
Unlike the members of the first focus group that were selected by virtue of their position and
roles in the town as cabinet members, the ten members each of the second and third focus
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groups, though identified through snowball sampling by the first focus group, were all volunteers
from the ten villages of the town. In all, there were 21 men and 10 women, making a total of 31
participants. Among these 31 participants, 5 men and 2 women were between the ages of 60 and
65; 4 men and 1 woman were between 66 and 70 years; 4 men and 2 women were between 71
and 75 years old; 2 men and 2 women were between 76 and 80 years old; 3 men and 1 woman
were between 81 and 85, and 3 men and 2 women were between 86 and 90 years old
respectively. However, all the participants fulfilled the necessary criteria as shown in the Criteria
Tables 1 and 2, depending on which group the participant belonged.
Instrument for Data Collection
The first instruments used for data collection were semi-structured interviews. Semistructured interviews used an interview guide with some questions developed in advance but also
allowed the interviewer to stray from the interview guide, asking follow-ups questions as the
interviewer believed appropriate (Appendix A). The semi-structured interview questions were
open-ended so as to allow the participants (respondents) more freedom and creativity to respond
to the questions (Lunenburg & Irby, 2008; Sowell & Casey, 1982). It consisted of predetermined
set of questions that were geared toward exploring the aspects of Igbo culture that influenced
educational practices of female and male 12th grade students in their career choices in Enugu
State schools (Ene & McNeal, 2013). The semi-informal one traced the historical perspectives of
Igbo culture in relation to educational practices and career choices before, during and after
colonial periods. The open-ended questions gave the subjects enough room for detailed
description of the aspects of their culture in relation to gender and career choice. The interviews
were audio taped with audio tape or voice recorder. The researcher took notes during the
interviews and these field notes served to facilitate later analysis, including locating important
quotations from the tape itself. As Patton (2002) maintained, field notes taken during interview
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can help the interviewer formulate new questions as the interview moves along, especially where
it may be appropriate to check out something said earlier.
The second instruments for data collection were the analysis of documents and artifacts.
Some of these documents and artifacts as seen in the literature review served as either primary or
secondary sources of data collection. The documents analyzed were the Nigeria Constitutions,
Nigeria National Policy on Education, Enugu State/Catholic Church Policy and historical
documents. Other documents analyzed included some published research work by Nigerian
counselors and researchers on Igbo culture, customs and traditions, Igbo family life, job
aspirations, gender and career choice among Nigerians. Some archival documents and artifacts
from Igbo cultural centers and museums were also analyzed.
Collection of Data
Before the administration of the instrument, the researcher secured the approval of the
University’s Human Subjects Committee known as the Institutional Review Board (IRB)
(Appendices B and C). The researcher also procured the traditional ruler’s consent and approval
in writing, obtained informed consent from each of the participants, and developed questions for
the interview. The audio tape recorder was tested prior to the actual interview. This was to ensure
that the audio recorder was in a perfect condition. The facilities or the venues for each focus
group interviews such as the town hall and the conference hall at Igwe's palace were prepared a
day earlier. The seats and tables were arranged in a circular fashion to enable everyone see and
hear each other during the interviews. Extra tape recorder and batteries were provided by the
researcher. Plans for a back-up or an alternative arrangement were also put in place in case of
any eventuality before or during each interview. Questions for the semi-structured interview
were framed in such a way as to give enough room for free self-expression of the participants.
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They were geared toward exploring the aspects of Igbo culture that influence educational
practices and career choices of female and male 12th grade students in Enugu State schools.
There were some lead-questions and potential probes or follow-up questions (Appendix
A). It was necessary that the researcher used some probes to deepen the responses to some
questions, to increase the richness and depth of responses, and gave clues to the interviewee
about the level of responses that are desired. Patton (2002) defined a probe as “a follow-up
question used to go deeper into the interviewee’s responses” (p. 372).
The semi-structured and semi-formal audio interviews were be conducted with each of
the eleven members of the traditional ruler’s cabinets individually. This took place in each of
their homes and, or offices. These eleven participants form the first focus group as described
earlier. Interviews for the three focus groups were held after the individual interviews of the
members of the ruling cabinet that form the first focus group.
With regard to the confidentiality of the participants’ identity in the focus groups, the
interviews were conducted for each of the three focus groups separately. No two focus groups
were interviewed on the same day. The first focus group of Igwe and his ten cabinet members
were interviewed at Igwe’s palace on a day and at a time most convenient for them. The second
focus group of ten men who are not member of the Igwe’s cabinet were interviewed at the town
hall on a separate day of their choice. The third focus group of ten women were also interviewed
at their town hall on another day and time they found most convenient. Each of the three focus
groups had a separate date and time for the interview. Details of what each participant was
expected to do and the modality of the audio tape interviews were explained by the researcher at
the beginning of each of the audio-taped interviews. The researcher arrived earlier at the venue
for the interview to make sure that everything was orderly arranged.
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During all the three focus groups interviews, each participant was given opportunity to
express himself/herself. Immediately after each of the audio recorded interviews, whether the
individual or that of the focus group interviews, the researcher would always check the tape to
make sure that the recording was good and that the tape was functioning properly. The researcher
also went over the interview notes to make certain that they make sense, to uncover areas of
ambiguity or uncertainty. When there was any need for some clarifications, the researcher
checked back with the interviewee, that was, the individual or focus group concerned. According
to Patton (2002), people who are interviewed appreciate such a follow-up because it indicates the
seriousness with which the interviewer (researcher) is taking their responses. A follow-up focus
group was used to triangulate the data. Given the nature of the study, the participants were
assured that any specific references to any of them through all written documentation will be
done through the use of pseudonyms. The audio taped interviews were transcribed verbatim by
the researcher in order to maintain confidentiality. With the aid of the new technology called
echo smart-pen, the researcher transcribed the audio-recorded interviews with ease and accuracy.
Data Analysis
Analysis was generally made based on the research questions, the study model, and the
types of data collected. In this qualitative study, texts from the transcribed audio tapes and the
archival documents were analyzed within the context of the three main historical periods in Igbo
culture, namely; the pre-colonial, colonial, and post-colonial eras. Here data progresses through
classification of ideas, themes, topics activities, and other categories relevant to the study
(Lapan, Quartaroli, & Riemer, 2011). This process is referred to as coding. The analysis of data
therefore comprised of coding, categorizing and themes.
First, codes were formed from the transcribed tapes, archival documents, and artifacts.
Coding, according to Lapan, et al. (2011) involves the classification of elements in text data into
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categories that are related to the study topic and are useful in analysis. Coding is simply a
method that enables the researcher to organize and group similarly coded data into categories or
families because they share some characteristics (Denzin, 2011). In this study, the researcher
used open coding that implies reading and analyzing transcribed texts line by line. Open coding
is the process of breaking down, examining, labelling, comparing, conceptualizing, and
categorizing the data. The researcher did this by identifying the meaning of the data, asking
questions, making comparisons, and looking for similarities and differences between comments,
incidents and events. Similar comments, incidents and events that relate to those aspects of Igbo
culture that influence educational practices and career choices of female and male 12th grade
students were grouped together to form categories. In other words, the researcher carefully read
the transcribed data, line by line, and divided the data into meaningful analytical units, hence,
segmenting the data. These meaningful segments located within the texts were coded by marking
the segments of data with symbols, descriptive words, or category names.
Second, categories were created from the coded data. To categorize is to group the coded
data into classes, and to respond to them in terms of their class membership rather than their
uniqueness (Dye, Schatz, Rosenberg, & Coleman, 2000). Categories, created when a researcher
groups or clusters the data, become the basis for the organization and conceptualization of that
data, hence, Dey (1993) maintains that categorizing is therefore a crucial element in the process
of analysis. Categories must be meaningful both internally, in relation to the data understood in
context, and externally, in relation to the data understood through comparison. The various
categories representing the coded data were interpreted inductively. When a particular category
is adopted, a comparison is already implied (Dye et al., 2000). Consequently, information were
synthesized and inferences drawn.
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Third, the categories formed from the coded data were further sorted into emergent
themes or concepts. Themes were determined for each research question and were compared to
each other for further analysis. Also themes from the interview data were compared to existing
literature on cultural and social cognitive theories in order to trace the evolution of those aspects
of Igbo culture in relation to educational practices and career choices of female and male 12th
grade students in Enugu State schools. The relationships were also traced over the time between
the pre-colonial, colonial, post-colonial and contemporary periods in Igbo cultural history.
Additionally, the researcher looked for relationship among the data which were interpreted into
categories and patterns that might suggest generalization, model and conclusions.
Trustworthiness
Trustworthiness is important for establishing the validity of data, but many critics are
reluctant to accept the trustworthiness of qualitative research. For this reason, the researcher
sought to satisfy some criteria to demonstrate that a true picture of the phenomenon under
scrutiny was being presented. According to Lincoln and Guba (1985), the aim of trustworthiness
in a qualitative inquiry is to support the argument that the inquiry’s findings are “worth paying
attention to” (p. 290). In any qualitative research project, there are four issues of trustworthiness
that demand attention, namely: credibility, transferability, dependability, and confirmability
(Lietz, Langer, & Furman, 2006). In this study, trustworthiness was enhanced through these four
strategies detailed below.
Credibility
Credibility is an evaluation of whether or not the research findings represent a “credible”
conceptual interpretation of the data drawn from the participants’ original data (Lincoln & Guba,
1985, p.296). The researcher addressed the issue of credibility by employing two techniques.
First, in the collection of data, three focused groups and individuals’ audio-taped, semi66

structured interviews and analysis of documents and artifacts were used. This helped to provide a
richer, more multilayered and more credible data set for analysis (Lincoln & Guba, 1985).
Second, the researcher set high standard criteria and consequently, selected competent
participants for interviews through purposive sampling.
Transferability
Transferability is the degree to which the findings of this inquiry can apply or transfer
beyond the bounds of the project. To allow transferability, the researcher provided sufficient
detail of the context of the fieldwork for a reader to be able to decide whether the prevailing
environment is similar to another situation with which he or she is familiar and whether the
findings can justifiably be applied to the other setting. Also in this case, the researcher included
in Appendix ‘A’ the semi-structured interview questions and the follow-ups questions used to
generate data. The complete set of transcribed data and the audio-taped interview were kept safe
on file and were available upon request to give other researchers the ability to repeat the project
or to transfer the conclusions of this study, however, the confidentiality of the content must be
observed.
Dependability and confirmability
Dependability is an assessment of the quality of the integrated processes of data
collection, data analysis, and theory generation. Confirmability refers to a measure of how well
the study’s findings are supported by the data collected. (Lincoln & Guba, 1985). To achieve
confirmability, the researcher took steps to demonstrate that findings emerge from the data and
not the researcher’s own predispositions (Shenton, 2004). Furthermore, on the issues of
dependability and confirmability, the researcher relied on an independent audit of the research
methods by two competent professors. Both auditors are professional in the field of Qualitative
and Quantitative researches. They thoroughly examined all the project writing from the
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beginning to the end. Also the study conformed to the requirements of the Institution Review
Board of the University. The IRB approval letter was also contained in a file and might be
presented on demand.
Triangulation
Triangulation is important for establishing the validity of data. It may involve the use of
different methods, especially observation, focus groups and individual interviews, which form
the major data collection strategies for much qualitative research (Shenton, 2004). Denzin (1978)
identifies three basic types of triangulation: data triangulation, investigator triangulation, and
theory triangulation. The researcher applied data and theory triangulations. Data triangulation is
the use of a variety of data sources or subjects in a study. According to Guba (1981) and Brewer
and Hunter (1989), the use of different methods in research compensates for their individual
limitations and exploits their respective benefits. In the collection of data, the researcher used
individual and three focus groups interviews. Supporting data were obtained from documents to
provide a background to and helped to explain the responses and attitudes of the participants as
well as to verify particular details that participants have supplied. The researcher also examined
any documents referred to by participants during the actual individual interviews or focus groups
where these could shed more light on the culture of the Igbo people in question. Moreover, data
triangulation may involve the use of a wide range of informants. Although the researcher was an
insider in the culture being studied, data triangulation was employed to build up trust and avoid
biases. Here the researcher verified individual viewpoints and experiences against others and,
ultimately constructed a rich picture of the aspects of Igbo culture under study based on the
contributions of a range of people – female and male, cabinet and non-cabinet members, and
participants from different villages and works of life. Just as triangulation via data sources
involved the use of a diversity of participants, a range of documents were also employed as
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source material. For example, archival documents and artifacts such as historical documents,
Nigeria Constitutions, Nigeria Policy on Education, and Enugu State/Church Policy on education
were examined and analyzed. With all these, the researcher was able to establish the validity of
data.
Pilot study
A pilot study is a small study conducted in advance of a planned project, specifically to
test aspects of the research design and to allow necessary adjustment before final commitment to
the design. It can be referred to as feasibility study which is a small scale version or pre-testing
done in preparation for the major study. One of the advantages of conducting a pilot study is that
it might give advance warning about where the main research project could fail, where research
protocols may not be followed, or whether proposed methods or instruments are inappropriate or
too complicated (Teilingen, Rennie, Hundley, & Graham, 2001). The researcher had a pilot study
that was used as a residency project (Ene & McNeal, 2013). It was published in International
Journal of Arts and Commerce, a highly acclaimed academic journal with its office in United
Kingdom. With the completion of the pilot study the researcher was able to avoid the danger of
possible project failures, deviations from protocols, or problems with methods and instruments in
the main study. The researcher was also able to uncover local politics or other problems that
could have affected this qualitative study, and consequently establishing its validity.
Subjectivity
According to Carl Ratner (2002) subjectivity guides everything, including the action of
the researcher from the choice of topic of study, to formulation of hypotheses or assumptions, to
selection of methodologies, and interpretation of data. In qualitative research, subjectivity refers
to the ways that research is shaped by the particular perspectives, interests, and biography of the
researcher. When subjectivity is seen to be acting in such a way that it invalidates the findings of
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the research, it is often termed "bias" (Ratner, 2002). However, subjectivity can also benefit the
analysis, such as when a researcher is an insider in the culture under investigation or when the
researcher's deep involvement with the topic of research offers him insights others might not
have. In this study, the researcher was an insider, being born and brought up within the culture
under study for over forty years. Nevertheless, the researcher attempted to diminish, as much as
possible, the effect of the researcher's subjective position on the outcomes of the study. The
researcher achieved this by searching for "objectivity," and by triangulation which involved
using multiple data sources to confirm one another.
Finally, conclusions were developed from “ground up” rather than from “top down.” This
helped to determine that the study aims are met, that of creating awareness on those aspects of
Igbo culture that influence educational practices of female and male 12th grade students in their
career choices, support male dominancy and marginalization, and reduce the freedom and equal
opportunity of Igbo people in general.
Summary
This chapter explained the methods and research designs that were used in this qualitative
study of the aspects of Igbo culture that influence educational practices of female and male 12th
grade students in their career choices in Enugu State schools, Nigeria. It restated the purpose of
the research, and presented the research questions. It recapitulated the procedures for the
selection of participants, instrumentation, data collection and data analysis. The next chapter
presented the results that were obtained with those methods.

70

Chapter 4: Findings
Introduction
This study was intended to explore the factors of Igbo culture that influence educational
practices of female and male 12th grade students in their career choices in Enugu State schools,
Nigeria. It was aimed at obtaining an in depth understanding of aspects of Igbo culture.
Consequently, this created an awareness and critical cultural lens through which Igbo people in
general, and female and male 12th grade students in particular could view those factors of their
culture that influence educational practices and career choices. This chapter was organized in
terms of the two specific research questions posed in chapter one. First, it identified the aspects
of Igbo culture that influence educational practices of female and male 12th grade students in
their career choices in Enugu State Schools. Second, it examined how these factors of Igbo
culture influence educational practices and career choices of these students.
The factors that influenced educational practices and career choices of female and male
12th grade students in Enugu State schools were grouped into cultural and non-cultural factors
for emphasis. The analysis of the findings progressed through classification of ideas into codes,
categorizes and themes (Lapan et al., 2011). Also the findings were analyzed following the three
main periods in Nigeria-Igbo history – the pre-colonial, colonial, and post-colonial which
included the contemporary period. This kind of arrangement helped the researcher to trace the
various changes and transformations Igbo culture had undergone over the years within the
context of culture and social cognitive theories as a framework. While culture theory traced the
changes observed in Igbo culture due to contacts between cultures, the social cognitive theory on
the other hand explored how gender conceptions were constructed from the complex mix of
experiences to guide gender-linked conduct throughout the life course of Igbo people. With the
application of the framework in this way, the evolution of the aspects of Igbo culture were
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properly presented. Finally, in the presentation of the findings, the researcher not only reported
the raw data as collected from the transcribed audio-taped interviews, and from document
analysis, but also interpreted the raw data in relation to the research questions and the theories
that guided them.
Findings
The total number of respondents were 31. This number was made up of the eleven
individuals of the traditional ruling body and the 10 members each from the second and third
focus groups respectively. Self-designed, semi-structured and semi-formal, audio-taped
interviews (Appendix A) were used to collect data from the participants during the individual
and focus groups interviews. From the data results, the emerging factors were formed into codes
representing ideas. Categories were created from the coded data as shown below. To categorize
was to group the coded data into classes, and to respond to them in terms of their class
membership rather than their uniqueness (Dye et al., 2000). The classes represented the various
factors identified in data.
i.

Patriarchal/matriarchal nature of Igbo culture

ii.

Egalitarian / in-egalitarian nature of Igbo culture

iii.

Dual-sex political institution

iv.

Decentralized or diffused authority

v.

Deep and ingrained respect for old age - power is determined by seniority and not by
gender

vi.

Complementary nature of gender roles

vii.

Continue family lineage - (Ezi-echina and Afam-efuna syndrome)

viii.

Schooling into the patriarchal and matriarchal stereotypes ingrained in the traditional
institution of the Igbo
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ix.

One’s position in the family among his other siblings - (Okpala and Ada syndrome)

x.

Belief that woman’s honor lies in her husband (being married and having children)

xi.

The gender roles differences & socialization according to gender

xii.

Size of a family (especially, among polygamous families)

xiii.

Right of inheritance (male affair)

xiv.

Ignorance of various careers

xv.

Parental Influence

xvi.

Prestige attached to job

xvii.

Subjects offered and Personal interests

xviii.

Money –yielding prospects or desire to get quick money

xix.

Academic ability

xx.

Peer influence and desire to follow others in doing what they are doing

xxi.

Influence of mass media (Its lack of information about careers and career choices)

Some of the factors appeared several times during the individual and focus groups interviews and
in various literatures reviewed. Findings revealed that although some of the factors appeared
during two or three different historical periods – pre-colonial, colonial, and post-colonial, they
were given different interpretations and applications. The colonial and post-colonial periods
shared more aspects in common than the pre-colonial era.
Furthermore, it was observed that among all the factors that influenced educational
practices and career choices of the students, some were better classified as either cultural or noncultural factors. The classifications are below:
Cultural Factors
 Patriarchal/matriarchal and egalitarian nature of Igbo culture
 Dual-sex political institution
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 Decentralized or diffused authority
 Deep and ingrained respect for old age (Power is determined by seniority and not by
gender)
 Complementary nature of gender roles
 Continuity of family lineage (Ezi-echina and Afam-efuna syndrome)
 Patriarchal and in-egalitarian nature of Igbo culture
 Schooling into the patriarchal and matriarchal stereotypes was ingrained in the traditional
institution of the Igbo
 One’s position in the family among other siblings (Okpala and Ada syndrome)
 Continuity of family lineage – (Ezi-echina & Afam-efuna syndrome)
 Belief that woman’s honor lies in her husband (being married and having children)
 The gender roles differences & Socialization according to gender
 Size of a family (especially, among polygamous families)
 Right of inheritance (male affair)
 Parental Influence
Non-Cultural Factors


Ignorance of various careers



Money –yielding prospects or desire to get quick money



Prestige attached to job



Subjects offered and Personal interests



Academic ability



Peer influence and desire to follow others in doing what they are doing



Influence of mass media or media’s lack of information about careers and career choices
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All these factors, whether cultural or non-cultural, influence the educational practices of female
and male 12th grade students in their career choices in Enugu State schools, though at different
levels and in various capacities. However, since the researcher was dealing with the factors of
Igbo culture, only the cultural factors were considered in details.
Categories formed from the coded data were further sorted into emergent themes or
concepts under which they were discussed. Consequently, the following themes emerged from
the categories.
1. Patriarchal and in-egalitarian nature of Igbo culture
2. Gender roles stereotyped
3. Continuity of family lineage (Ezi-echina and Afam-efuna syndrome)
4. Child’s position in the family among other siblings – the “Okpala” and “Ada” syndrome.
5. Cultural and societal pressure
Findings showed that whatever cultural practices and interpretations that might have influenced
educational practices and career choices of the students were rooted in one or more of the
categories or themes listed above.
Theme 1: Patriarchal and in-egalitarian nature of Igbo culture
The word patriarchy was not foreign to Igbo culture. It refers to a system of social
structures and practices, in which men dominate, oppress and exploit women (Abeda, 2011).
Findings revealed that patriarchal ideology as witnessed in Igbo culture exaggerated biological
differences between men and women, using them to ensure that men always have the dominant
and masculine roles, and women always have the subordinate and feminine ones. This view was
supported by the social cognitive theory as proposed by Bussey and Bandura (1999). Among the
dominant social structures and practices used to promote and maintain gender inequalities and
male dominance were unequal or lack of education opportunity and career choice for girls,
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payment of dowry, unequal wage, discriminatory personal laws, the use of religion to oppress
women, the negative portrayal of women in the media, and denial of inheritance rights. This
view was supported by Essien and Ukpong (2012) who observed that the traditional patterns of
inheritance, male-child preference and traditional marriage system and its exorbitant bride price
have continued to influence social perception of women in Igbo society.
Payment of a bride price made women feel like slaves to their husbands. One of the
female participants, a 75-year-old widow expressed such feelings in the following words during
a focus group interview:
“At times, some of us [women] feel like we are one of the domestic animals in the house
because of the way some of our husbands treat us. Some men will refer to the dowry
[bride price] they paid to our parents, and consequently will see us as “things” they
purchased. This will make them feel that they should have total and absolute control over
us. On our own part as wives, sometimes we feel guilty when we refuse to submit to their
constant demands and enslavement” (Culled from Transcribed text, 2012).
Another woman, a 79-year-old great grandmother of the third focus group expressed her opinion
of patriarchy in strong terms when she said: “My son” [referring to the researcher] “patriarchy
was an institutionalized system of male dominance over us - their wives and daughters. All these
happened in the name of culture. But I believe, one day it will all be over. I am already seeing
the wind of change blowing in people like you.” The study showed that males wanted to use
every aspects of their culture to dominate women and girls, and then maintain their authority and
supremacy over them. This was evidenced in the breaking of kola nut [oji] and participation in
masquerade cult. These were specifically male affairs (Achebe, 1958). There were some
occasions where women and girls did perform their own rituals all by themselves without any
interference from men and boys, but such rituals always remain secondary to those of males.
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Patrilineal
Studies showed that Igbo society was also patrilineal, whereby inheritance, authority and
children’s surnames were traced mainly through men. As Curry (2000) rightly pointed out,
inheritance was basically a male affair. One of the participants, a 78 year old man and a member
of the ruling cabinet said during the interview that “the youngest son of an Igbo family has right
to inherit the ancestral land and economic trees while the oldest daughter of that same family has
not.” Concomitantly, the patriarchal structure and gender inequality limited even the willingness
of people and agencies in Igbo society to help females who fall victim to such a kind of cultural
hegemony. The main contention was that due to the patriarchal nature of Igbo culture, men used
whatever means possible to maintain and reinforce their status in the family and society. Their
primary goal was to attain and preserve all of the privileges that the patriarchal society accorded
them as males. These attitudes were predominant in the colonial and post-colonial periods.
Political Power and Authority
According to findings, Igbo women and men were predisposed to democratic and
egalitarian social arrangements in the pre-colonial period. At that time both women and men
wielded political power and authority equally. They participated in the governance of their
community through dual-sex political system. Each sex generally managed its own affairs and
had its own kinship institutions, age grades, and titles. Traditional Igbo societies in pre-colonial
period laid emphasis on the decentralization of authority, and the distribution of power among
sexes and across a broad front in such a way that the possibility of a consensus to use authority
oppressively against women was limited, or at times, not possible. Hierarchical relationships at
that time were determined, not by gender, but by age, experience, ability, marital status, and rites
of initiation. Individuals, whether woman or man, earned power, authority, and respect as a result
of their moral probity, leadership charisma, persuasive oratory, heroic military service or gallant
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prowess as well as intellectual and business acumen (Kanu, 2010). Such attributes were not the
sole possession of one gender. Even when women and men play different roles, they were seen
as complementary. One of the ruling cabinets, a 90 year old great grandfather, told a story of
how his grandmother was chosen in place of a male village representative to participate in the
peace talk between their town and another concerning a land dispute. According to the man’s
report; “Land dispute was and remains a very serious issue in Igbo society. Only persons of high
integrity and honesty were selected to be part of its settlement. I was glad that my grandmother
was part of the peace keeping group.” Findings indicated that unlike in the pre-colonial era,
gender did count much in the selection of members for the settlement of land disputes during the
colonial and post-colonial periods.
Theme 2: Gender Roles Stereotyped
The findings revealed that gender roles stereotype was among the key factors in Igbo
culture. In fact, gender was coded into every element of Igbo society. Nearly every aspect of
Igbo society was based on gender, even in the choice of crops to cultivate (Achebe, 1958).
Young girls were brought up to believe that they were only suited for certain profession or, in
some cases, only to serve as wives and mothers. One of the participants said during the focus
group interview: “My mother told me one evening as we were preparing family dinner that if I
want to keep my husband for myself, that I must be a very good cook and must give my husband
male children.” The woman was 70 years and was the only daughter of her parents among other
five male siblings. Many of the female participants attested to the woman’s comment. Everyone,
young and old were sensitized and indoctrinated in such a way from childhood, that there were
no conflicts among them with regard to what was culturally acceptable. Both boys and girls were
schooled and socialized into believing in such gender role stereotype through informal education.
They achieved this by means of story-telling, folktales, proverbs and idioms. Many women
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participants stated that they were born into such a system and were meant to accept everything as
normal. One woman even said that when she asked her mother why her brother should not help
her in the cooking, she was shunned down for harboring such a thought. Another woman
reported thus; “I was punished by my father for stretching and placing my leg on a palm tree.”
She was told that it was an abomination for a woman to climb a palm tree. Two of the menrespondents made mention of how they were beaten by the members of their age grades when
they were young boys. At the time of the interview, they were 81 and 83 years old respectively.
As they said; “the only crime we committed was that we went to our kitchen to get some soup
for our lunch by ourselves.” Only girls and their mothers had the right to do that. They ignorantly
crossed the gender role boundary.
Cultural Belief Systems
Research findings revealed that Igbo cultural belief systems influenced and controlled
people’s behavior by means of common sense notions of what was ‘natural’ as well as through
moral precepts of what was right and appropriate. These beliefs were incorporated in the cultural
dimensions of femininity and family, as well as the supposed masculinity of many work
organizations. Evetts (2000) maintained that they continued to be powerful controlling forces in
women’s working lives, and affected the ways in which women and men choose their
occupations, or pursue their careers. The type of profession a person takes depends on whether it
is culturally considered as a woman’s job or that of a man. For instance, it was a laughing matter
to hear that a man is a nurse or a midwife. That was to an Igbo man a sign of weakness in the
colonial and post-colonial periods. It was so because such professions were seen as women’s job,
just as wine-tapping and carpentry were solely men’s job. However, a member of the ruling
cabinet explained in detail why men are not allowed to become nurses and midwives. He said:
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“My son [referring to the researcher], I am now 89 years old and since my childhood I
know that in our culture, we perceive sex and genital organs as sacred. No man is allowed
to see any woman’s genital organ apart from that of his own wife or wives. This cultural
prohibition saves us from temptation to infidelity and helps us to promote woman’s
dignity and pride. My son, I know if you are married that you would not feel happy to
notice another man seeing your wife’s nakedness. I will not feel comfortable with that
either. It is not that nursing and midwifery are weak professions. No they are not. Rather
we want to preserve our wives’ dignity and pride, and to keep sacred the source of life
and generation. I love my wife and must protect her from shame” (Transcript, 2012).
Nowadays, nursing and midwifery are special kinds of profession that require too much
sacrifices, endurance, dedication, tolerance and other qualities. Only those that are strong can
take up such noble professions. In today’s society, such professions are meant for those that are
strong both physically, psychologically, intellectually, and emotionally. However, the fear of
exposing a woman’s nakedness to a male nurse/midwife and the temptation to infidelity has been
taken care of by the present ethics of the medical profession and civil laws.
Career Aspiration
Career aspirations were influenced by factors such as gender, socioeconomic status, race,
parents' occupation and education level, and parental expectations. However, all these factors
were further controlled by the culture of Igbo people. The cultural influences may come in the
form of either gender role stereotyped or cultural belief systems. So Igbo culture influenced the
type of career one chooses and the choice needs to be in agreement with the gender and belief
associated with it. A 73 year old male participant during their focus group interview testified that
Igbo culture influenced women more than men in their career aspirations and career choices,
especially in both colonial and post-colonial periods. According to findings, working women
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were accused of being negligent mothers just because the Igbo culture limited their roles only as
wives and mothers and confined their work within the kitchen areas. An 80-year-old female
participant affirmed this view when she said;
“My mother told me that because she was trying to fulfill her professional responsibilities
as a trained nurse, she was accused of not performing her duties as wife and mother. This
was just because our society believed that a woman's place was in her home, caring for
her husband and children, as opposed to the workplace. I knew that she was not found
wanting in her family responsibilities as mother but because of the cultural beliefs at that
time concerning career women, she started experiencing feelings of guilt and
consequently had to quit her nursing job” (Transcript, 2012).
The view of a woman's role in the workforce has changed significantly throughout time. Societal
belief that woman's place was in her home, caring for her husband and children as opposed to the
workplace were changing also because of economic hardship. Many women are bread-winners
of their families now. Some assist their husbands with maintaining the family or act as a business
partner, although they often received little or no pay.
Justice System
With regard to the justice system in Igbo traditional society, findings revealed that
women played important roles in the regulation of law and order, and in the dispensation of
justice within an Igbo community before colonial rule. Chinua Achebe (1958) in his book
“Things fall apart” explained how women enforced the law that forbids any man from letting
loose his cow during the planting season. The law was established to protect people’s crops from
being destroyed by their neighbor’s domestic animals. According to Achebe, the women would
pursue any animal [cow, sheep or goat] that was let loose. They would drive it back to its owner
who would at once pay the heavy fine which the village imposed on anyone whose cow was let
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loose on his neighbors' crops. This incident painted a vivid picture of the institutions of justice in
traditional Igbo society and women's role in it. It also confirmed the possibility of sanctioning a
man by women for letting his cows eat the women's crops. Such acts of women in pre-colonial
Nigerian society were symbolic of the power inherent in the dual-sex structure of Igbo societies
which allowed women to intervene and dispense justice. There were other similar roles women
played in enforcing the rule of law in the pre-colonial period.
In all the focus group interviews, most of the members narrated how women contributed
a lot to the running of society through group solidarity or “collective action,” either as "Umuada"
[daughters of the lineage or village in which they were born] or as "inyemedi" [co-wives in the
village in which they married], or both. Their responses confirmed what Achebe (1958) and
Allen (1972) reported on how both the Umuada and inyemedi performed important functions
relating to the preservation of law and order in Igbo society. However, the participants in all the
focus groups interviews held that the Umuada and Inyemedi institutions were weakened or
destroyed by the British colonial administrators without putting anything better in their place. As
a result, women had been relegated to the background in terms of dispensation of justice. It was
unheard of in the colonial and early post-colonial periods for a woman to consider a legal
profession. She would not be supported either by her husband’s family or by her own parents,
because everyone would see her as trying to rub shoulder with men or as planning to judge and
put her husband in prison. However, findings showed that things are changing and that there are
many Igbo women in the legal fields nowadays.
Theme 3: Continuity of Family Lineage - "Ezi-echina and Afam-efuna Syndrome"
Findings indicated that the cultural concept of continuity of family lineage, otherwise
known as "Ezi-echina" and "Afam-efuna" syndrome was strong in Igbo society throughout the
three historical periods. In fact, “Afam-efuna” [Let not my name be lost], and “Ezi-echina” [Let
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not my family lineage be closed or be extinct] were common names among Igbo families that
had female children first before giving birth to a male child or children. Granted that Igbo people
value children a lot, especially, male children, but this concept goes beyond their love of
children. It was connected to their religious practices of ancestral worship, and their hopes and
beliefs of becoming ancestors. A family without at least a male child to pour libations and offer
kola nuts to the ancestral fathers and making incantations was considered to be cursed. Such has
led to the extinction of some ancestral lineage in the past, and no family prays for it. For this
reason therefore, even if a family has many female children without any male child, its chance of
being extinct was great. This was because the girls would certainly be married off to other men.
Ozumba (2005) described this situation of having only female children as “tending other
people’s vineyards while your own is unkempt” (p. 5). A man from the second focus group
explained how he joyously slaughtered three cows and four goats in a day to celebrate the arrival
of their first son after having six daughters. He said, “I was glad to be a father of eight children –
six daughters and two sons. I thanked our ancestors for their blessings and would be ready to join
them whenever the time comes. Most importantly, I was very happy for having two sons that
would pour libation to our ancestors” (Transcript, 2012).
It was also observed that the "Ezi-echina" and "Afam-efuna" syndrome constituted and
still constitute a strong barrier to young men from Igbo families that want to enter the Seminary
and become Catholic priests. The forces against any young man considering priestly vocation
were more if he was the only son of his parents. The first question from the family would be “do
you want our family to be extinct?” This was because Catholic priests do not marry. The parents’
reactions would be worst if the young man happens to be the only male child.
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Polygamous Family
Childlessness or not having at least a male child was the primary cause of polygamous
families in Igbo society. Igbo people value children a lot, especially, male children that would
continue the family lineage and pour libations to the ancestors. In a situation of childlessness in
marriage or that of having only female children, the study suggested that the man of the family
would consider marrying another wife. Such a decision could either be made by the man alone or
in consultation with his first wife depending on their relationship and understanding. The idea to
marry another wife (or wives) to raise children or male children was always supported by the
man’s extended family members and kinsmen. The problem of childlessness in marriage or that
of not having any male child could be solved through child adoption as done in later days. But
Igbo culture in pre-colonial, colonial and early post-colonial periods did not approve of child
adoption. A male participant who was a member of the ruling cabinet said during individual
interview: “I celebrated my 87th birthday five months ago. In my early years no one could ever
think of adopting a child, otherwise I wouldn’t have been a polygamous man. Even though it was
allowed nowadays, many families are not yet comfortable with child adoption” (Transcript,
2012).
In the pre-colonial period, if a woman had no child or had only female children, she
would consult her husband and arrange with him to marry another woman to raise male children
for the husband on her behalf. This was seen as an expression of gender equality and proper
understanding between husband and wife during the pre-colonial era. However, the certainty that
the presumed equality would exist between the man’s first wife and the second wife that was
married by the first wife herself (to raise male children for her husband) was questionable. Even
if such an expression of gender equality in such a situation existed in pre-colonial era, findings
showed that it changed drastically in both colonial and post-colonial periods. In fact, in colonial
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and post-colonial periods a married woman stood the chance of either losing her husband to
another woman without consultation, or of being uprooted from her family for not giving her
husband a male child. So this continuity of family lineage, hence, the "Ezi-echina" and "Afamefuna" syndrome ingrained in Igbo culture was among the bases for gender inequality that
existed and continues to exist in Igbo society. A female participant narrated how she was
pampered by her husband and his first wife because she was able to give birth to four sons and a
daughter. Nevertheless, everything changed after the death of the husband. The 81 year old
mother of five said:
“My husband’s first wife had three daughters without a son. She told me that the family
was a mini-hell because she could not give birth again after having her third daughter
without any son. I was 16 when she was 52. She single-handedly married me for the
husband. I blessed the family with four sons and a daughter. I was treated like a queen
until a year after the death of “our” husband. It was then that things began to fall apart. If
not because of my sons and the church I later joined I would have been thrown out of my
husband’s house” (Transcript, 2012).
Also it was discovered that the education and training of children from a polygamous family
depended solely on their respective mothers and not on the father. It meant that if a particular
mother was not financially buoyant enough; her own children would not attend school or be
trained in a career of their choice. The father might help but his assistance was always limited.
Early Marriage
It was observed that early marriages were common in families that had an only son or a
male child among other female children. If the boy was the only child of the family, the parents
of the teenage boy would marry a girl on his behalf for fear that if death strikes, their family
would be extinct. At times the teenage boy and the girl married for him [wife] would grow
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together to see themselves more as sister and brother than as wife and husband. In most cases the
girl is always older than the boy that was marrying her. The early marriage of such influences
both the education and career choices of not only the boy but also the girl who would be forced
into motherhood at an early stage of her life. The future of the two teenagers would be shaped by
their parents’ decisions. Two participants, a man and a woman said that they were involved in
such early marriages. The 78-year-old man said that his parents married a girl for him when he
was 12 and the girl [his wife] was 15. She gave birth to their first child when she was 16. On the
other hand, the 83-year-old mother of five sons and three daughters shared her own story.
“My son” [referring to the researcher], “I had five sisters and two brothers. As the eldest
of the five girls I had no option than to marry at the age of thirteen. The reason for my
early marriage was to create opportunity for my younger sisters to get their own
husbands. Another reason was that if any of my younger ones got married before me, the
possibility of my getting a suitor will be limited, if not impossible. This was because men
may think that I was evil and that was why my younger sister(s) got married before me.
Of course, in such a situation, you couldn’t think of education or of any professional
career while your mind was consumed with the thoughts of entering into marriage”
(Transcript, 2012).
Early marriage denies both boys and girls opportunities in life. Many of the participants, both
male and female, emphasized that arranged marriages done by parents for their teenage children
left lots of painful experiences for the people involved.
Theme 4: Child’s Position in the Family among other Siblings – “Okpala and Ada
Syndrome"
Similarly, the “Okpala” and “Ada” syndrome was also another determinant factor on who
has right and on who owns what in any Igbo family. The majority of Igbo parents do not write
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“Wills.” The distribution of a deceased man’s properties among his children was based on the
existing cultural norms. Rights and responsibilities were determined by culture. Findings from
this study showed that any privileged position goes with some sacrifices. For instance, the first
daughter of the family “Ada” had to sacrifice her education for the good of the family and her
other siblings. She had limited opportunity for education or career choice, because she had to
stay at home to baby-sit her other siblings and help her mother in the house chores. The first son
of the family “Okpala” had also limited opportunity because he had to marry earlier to raise
children and continue the family lineage. By virtue of being the first son he automatically had to
follow the footsteps of his father and had to inherit his father’s business without hesitation. The
case was worse if he happened to be the only child. The “Okpala” could not pursue his own
dream career in life just because he was the first son of the family. He was tied to his father’s
business against his will. This was also applicable to the “Ada” who would take over the
management of the family kitchen from her mother. However, both the “Okpala” and “Ada” had
more rights and full authority over their other siblings in the family, especially when both parents
were absent. The Okpala would automatically assume the role of the father while the Ada
assumes the mother’s role. The Okpala and Ada were privileged positions in any family despite
the limitations such positions might impose on the person’s education and freedom of choice of
career. A male participant narrated how he took over his father profession as an herbalist rather
than his childhood desired job as a carpenter. On another note, a 79 year old female participant
said: “I had always loved to be a court clerk but being the “Ada” of the family, I took over my
mother’s job as a native midwife. Although I love children, but I hate hearing the cries of women
in labor pains. I am glad I was able to learn how to live with a situation I couldn’t change”
(Transcript, 2012).
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Theme 5: Cultural and Societal Pressure
Studies revealed that in recent times and in the face of economic hardship, values and
expectations have changed because of a breakdown of traditional moral norms, infiltration of
norms of other cultures, and the general enlargement of the scope of roles and functions for men
and women (Ozumba, 2005). Similarly, in the 1980s when the then government introduced the
Structural Adjustment Program (SAP) to combat deteriorating economic conditions coupled with
the socio-political crises of the time, there was a hurricane of women liberation sweeping
through the Igbo populace. The slogan women used at that time was that ‘what a man can do a
woman can do better’ (Ozumba, 2005). As a result, both men and women had no other option
than to join hands together to keep up with the demands of their various families. It was therefore
difficult, if not impossible; to tie any Igbo woman down against her will to serve as a full time
house wife. A 73 year old female participant said; “Unlike during our own time when we served
as full time house-wives, many young women of the present time compete with men and
consequently are the bread-winners of their families. Things have changed for better”
(Transcript, 2012). Women were increasingly becoming more involved in the workforce. All
these changes occurred as a result of cultural diffusion, acculturation and trans-culturation.
However, many of the participants attested that greater progress can only be made at all levels
through the provision of adequate and functional education for all. It should be the kind of
education that would help one become critically aware of one’s reality in a manner that leads to
that one can effective act upon.
Indigenous Education
Education served as one of the instruments of socializing people to their cultural heritage
and value system. In Igbo indigenous education, teaching and learning took place everywhere
and at any time. Every occasion was an occasion to teach and learn, and every adult was a
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teacher. In fact, the Igbos believed that when a child was in the mother’s womb, it remained the
child of the mother; but when the child was born it became the child of all. For this reason
everyone was involved in the education of any child, regardless of who might be the parents. The
primary aims of indigenous education were;
to preserve Igbo cultural heritage of the extended family, clan and the tribe; to adapt
members of the new generation to their physical environment and teach them how to
control and use it; and to explain to them that their own future, and that of their
community depends on the understanding and perpetuation of the institution, laws,
language, and values inherited from the past. (Amaele, 2003, p. 12).
When Igbo indigenous education was viewed in relation to gender division and inequality, one
could observe that it was through such an informal education that traditions and cultures were
used as strong instruments to hand over gender principles from one generation to another. Many
of the participants, female and male alike affirmed this during their focus groups interviews.
They all agreed “Our curriculum at that time laid emphasis on differing responsibilities and roles
according to gender. Such differing responsibilities and roles based on gender were seen in precolonial period as complementary rather than creating inequality. But this initial understanding
changed with the coming of the colonial administration” (Transcript, 2012). In the findings, it
was emphasized that education of women, though indigenous and informal, had always been a
priority among the Igbos before the colonial era. However, during the colonial period the
education of women, as a way of empowerment, was seen as threat to men. Before then women
were never seen by men as competitors but rather as collaborators.
Summary
In summary, seeing through the critical cultural lens, one should observe that the only
thing that is static was change. The world is now a global village and no one can afford to remain
89

behind just because of certain aspects of their culture they uphold. Change was inevitable. It
must start with some dialogue and openness to new ideas. Discussions on some key aspects of
the Igbo culture and their implications to educational practices and career choices are necessary.
Critical discussions on the key cultural factors might lead to finding a way out of the cultural
dilemma. It could also help to create avenues for further research.
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CHAPTER 5: Discussion, Implications and Recommendations
Introduction
In the preceding chapter the analysis and interpretation of data had been presented. This
involved the analysis of the findings obtained using the methodology as explained in chapter
three. Chapter 5 which was the final chapter consisted of the discussion of the findings,
recommendations for further research, and conclusions. The purpose of this chapter was to
expand upon the aspects of Igbo culture that influenced the educational practices of female and
male 12th grade students in their career choices in an effort to provide some cultural lens for its
critical understanding as applied to the theoretical framework used, and to present suggestions
for further research. In this discussion of the findings, the researcher bore in mind what the study
aimed at achieving, what other literatures said about the study, how the theories supported it, the
methodology and how it was used to obtain the data, the findings and how they linked the past
with the present so as to redirect the future by making recommendations or suggestions for
further studies. Finally, a synthesizing statement was offered to capture the substance and scope
of what had been attempted in this research.
Discussion
There was no doubt in the history of human existence that men had always like to rule
and dominate women, and had seen women’s roles as subordinate and inferior. The only
difference was based on how such ideas were implemented. Its scope and intensity might differ
from one generation and from one historical period to another. This was evidenced in chapter
two of the literature review and was also supported by the findings obtained through the use of
appropriate methodology. The Igbo people mixed up the idea of inequality by using the
expression that all fingers were not equal. It was true that some people are tall while others are
short, and some are fat while others are thin. Also in every society, developed and undeveloped,
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we have the rich as well as the poor. Nobody has control over any of these nature-made
inequalities. A man cannot play the biological roles of a woman and therefore cannot be a
mother, and vice versa. The notion of equality as stated in this study was that of having equal
opportunity. It means that both female and male 12th grade students should have equal
opportunity to education practices and career choices. The equal opportunity should also be
granted to all Igbo females and males, young and old alike, in all spheres of life.
The quest for equal rights for all people, female and male, young and old, was informed
by the hope that this would bring about unity, peace, and consequently, development in Igbo land
(Eya, 2005). The Igbo people believed in justice for all, as expressed in their proverb: “Egbe
bere, ugo bere” [Let the kite perch and the eagle perch]. One might ask whether this proverb
really applied to educational practices and career choices of all Igbo people, especially the
female and male 12th grade [Senior Secondary 3] students as they graduate from high school. Do
Igbo female and male 12th grade students have equal opportunity in their career choices,
including furthering their education? What aspects of Igbo culture influence the educational
practices and career choice of female and male 12th grade students in Enugu State Schools and
how did they influence them? These questions are necessary because in principle the Nigeria
Constitution granted every child, female or male, an equal right and equal opportunity to
education and to choice of career, but in practice that was not always the case with the Igbo
people. Igbo culture is not sensitive to the freedom and rights of Igbo female and male 12th grade
students because it limits their educational practices and career choices in Enugu State Schools,
Nigeria. However, females were more at a disadvantaged position than males with regard to the
influence of Igbo culture on educational practices and career choices. Findings revealed that
some inequalities did exist not only among female and male 12th grade students in their
educational practices and career choices, but even among adult females and males in various
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spheres of life. These inequalities were traceable to some aspects of Igbo culture. Culture and
social cognitive theories were used as the theoretical framework for this study.
This study was aimed at obtaining an in depth understanding of the aspects of Igbo
culture that influence educational practices of female and male 12th grade students in their career
choices as they approach their graduation from high schools in Enugu State, Nigeria. It was also
meant to create awareness among Igbo people in general, and female and male 12th grade
students in particular on how those aspects of Igbo culture influenced educational practices in
relation to career choices. This study would help the Igbo people to develop critical cultural lens
through which they would review those aspects of their culture that need to be maintained,
modified or discarded. In the field of education, this study responded to a call for research
pertaining to cultural reform that would promote gender equality, educational practices and
freedom of career choices for all, especially, for the female and male 12th grade students. It
would also call for a critical re-evaluation and implementation of a balanced curriculum that was
meant to empower females and males to look outside the box and understand that their future lies
in their own hands. This study would help to awaken the students from their cultural slumber so
as to rise and take their stand in the contemporary society, in pursuit of quality education and
professional career of their choice.
As indicated in the findings, there were some aspects of Igbo culture that influenced
educational practices of female and male 12th grade students in particular, and the Igbo people in
general, in their career choices. Some of the factors as enumerated in the findings meant different
thing at different historical periods of the Igbo people because of the differences in their
interpretation and application. For instance, the gender roles that were seen as complementary in
the pre-colonial era were interpreted as expression of gender roles inequalities in the colonial and
post-colonial periods. The changes in the interpretation and applications of each of the aspects of
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the Igbo culture were traceable to the two theories used in the study, namely; the culture and
social cognitive theories. The researcher saw the presumed differences in the interpretations as a
matter of semantics. Whether gender roles differences were seen as complementary in the precolonial or as an expression of inequality in the colonial and post-colonial periods, the fact was
that females and males had not and do not play equal roles in Igbo society in all the three
historical periods. According to the findings, the two theories used in the study alluded to this
fact by explaining how some of these cultural elements found in Igbo society were formulated
within some periods of time.
Tracing the relationship in the historical development of such key cultural factors over
the time between the pre-colonial, colonial and post-colonial periods in Igbo culture, the
researcher expressed the following ideas or lines of thought, by linking the themes from the
findings to the two research questions, the literature reviewed and the two theories used. This
kind of connection helped the researcher to see how the research questions were answered and
the study’s purpose met.
Research Question 1: What aspects of Igbo culture influence career choice of female and male
12th grade students in Enugu State Schools?
Patriarchal and In-egalitarian Nature of Igbo Culture
The social cognitive theory of gender development and differentiation specified how
gender conceptions were constructed from the complex mix of experiences to guide genderlinked conduct throughout the life course. The theory had three facets, namely; psychological,
biological and socio-structural (sociological) determinants. Psychologically-oriented theory
emphasized intrapsychic processes governing gender development and it could be either positive
or negative, or even neutral. It did not so much depend on one’s gender. Biologically-oriented
theory dealt with gender differences arising from the differential biological roles played by
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females and males in reproduction and these gender-role development and differentiation were
complementary. They were based on the nature of human person and they posed no problem.
In contrast to the psychological and biological determinants, sociological theory focused
on socio-structural determinants of gender-role development and functioning. It was at this level
of social cognitive theory that the gender role differences and inequalities arose. Applying their
patriarchal ideology, the Igbo people extended the biological sex-role differences to another level
that created inequality. They mis-represented and mis-interpreted the differential biological roles
played by females and males in reproduction to mean differences in roles assumed in the society.
For instance, because women gave birth and nursed their babies, the men used it to maintain that
women’s roles should be limited to their homes (or kitchens), even when their children were
already adults. This led them into seeing working mothers as being negligent of their duties
whenever they take up any duty outside of their homes. The researcher affirmed here that this
particular aspect of Igbo culture as stated in the first research question was a product of social
cognitive theory. Again, unlike in the pre-colonial and colonial periods, the Igbos have embraced
formal education starting from kindergarten and home schools to any level. They were operating
baby-care centers in most places in Igbo land. The need for any woman, even nursing mothers, to
be confined to her home for months and even years just because of her child had been over taken
by present development in school system. Both females and males need to be given equal
opportunity to educational practices and to compete along side by side with each other in various
careers. Efficient education to all is needed to form the mind-set of the Igbo people and to call
their attention to the negative consequences of their patriarchal ideology.
Furthermore, among the dominant social structures and practices used to promote and
maintain gender inequalities within the Igbo patriarchal society were the payment of dowry
(bride-price) during marriage, male-child preference, and denial of inheritance rights to females.
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These three traditional practices have continued to influence social perception of females in Igbo
society. Payment of a bride price makes a woman feel like a slave to her husband. She might
even feel like one of those domestic animals purchased for economic reasons. On the part of the
man, he feels that he should have total and absolute control over her wife. This seemed to be
another way of enslavement. There was no amount of money that could be paid as dowry that
would be enough to compensate the parents of the proposed wife for giving birth to her and
nurturing and caring for her till she gets married. Since the dowry cannot pay adequately for the
birth, care, and education of the girl, it might be better to abolish it entirely in traditional Igbo
marriage system. Marriage should be based on true love between the couple, and no financial
strings should be attached to it. Igbo people’s insistence in having bride-price paid during
marriage was explained by culture theory as cultural resistance, which was common among
conservative culture like that of the Igbos.
There was no doubt that a change in the patriarchal ideology and in-egalitarian structure
in Igbo cultural society would contribute substantially toward improving the image and status of
females in Igbo society in general and in the family in particular. This would in turn alter
women’s perception of themselves and help improve their expectations. This proposed change
would bring about equal opportunity for all and it would be reflected in many social spheres,
including economic, educational, political, and religious fields, as well as in the status and choice
of career of female and male 12th grade students in Enugu State School.
Patrilineal
Findings showed that Igbo society was also patrilineal, whereby inheritance and
children’s surnames were traced mainly through men. It was believed that the reason why the
daughter of a family could not have the right to share the parents landed properties with her
brothers was because the girl would get married to another family, and consequently, cannot
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return from her husband’s family to take her own share of the inheritance. She could not transfer
the ownership of her inherited ancestral land to her husband’s family. This rule might have
worked well in those days when the only inheritance were ancestral lands and economic trees in
those lands. The major occupation at the time was farming, animal husbandry, and trading on
local products. Most of their means of livelihood were based on their ancestral land. Another
reason that was expressed was that most of the properties shared at that period were located
within the vicinity of the family home. Nowadays, many Igbo parents have many of their
properties in big cities outside their own towns and states. The properties ranged from residential
houses, offices, stores, factories, plots of land, banks accounts, vehicles and shares purchased in
industries. In such a case there was no reason to deny any daughter of Igbo family from
inheriting some portion of the parents’ properties, whether she was married or not married. A
capable daughter can equally help in the running of the father’s business. Parents that have very
responsible daughters but without a son needed not to ‘will out’ all their properties to only their
male relatives and other extended family members. Some of the properties and shares need to be
inherited by their daughters. The resistance and changes involved in such a case of patrilineal
nature of Igbo culture might be attributed to both culture and social cognitive theories. The two
theories pointed out how Igbo culture influenced educational practices and career choice of Igbo
female and male 12th grade students, hence the first and second research questions.
Political Power and Authority
Although the findings held that Igbo women and men were predisposed to democratic
and egalitarian social arrangements in the pre-colonial period, and consequently, wielded
political power and authority equally, some people held that there might be some elements of
gender inequality in the actual execution of political power and authority in such a dual-sex
political system. Each sex might manage its own affairs and might have its own kinship
97

institutions, age grades, and titles, but the fact remained that men would always have the ultimate
say when the two groups come together. Traditional Igbo societies in pre-colonial period laid
emphasis on the decentralization of authority. This had nothing to do with equal distribution of
power among sexes, rather it affirmed the common Igbo saying: “Igbo enwe eze,” literally
meaning that the Igbos have no king. Each Igbo town had her own king, hence the Igwe of the
town. There was no one central king that can decide for all the Igbo towns on any issue.
On another note, one outstanding observation from the finding was that hierarchical
relationships at the pre-colonial era were determined, not by gender, but by age, social status,
and moral probity. Age played an important role in almost every aspects of Igbo life even at this
contemporary period, though it is not as it was in the pre-colonial period due to the influence of
contact with other cultural groups. Nowadays money, power, and position help to determine who
should be accorded any respect. Such changes in the core Igbo cultural values and practices were
attributed to the influence of colonialism and proliferation of western culture, including
Christianity. The gradual changes that took place and their ability to take root and become part of
the established culture were explained by the culture and social cognitive theories used in this
research study. Although the Igbo people acknowledged the good things that came with
Christianity and western civilization, they did not deny the fact that there were some bad ones
that also came along with them.
The colonial officers and missionaries brought many good things to the Igbo society, they
also contributed to the destruction of Igbo political system that allowed women certain level of
autonomy in the pre-colonial period. Awareness of this would help Igbos make plans to revamp
those good values of the pre-colonial era, while at the same time, discarding the bad ones
introduced by the colonial officers and missionaries. The influence of colonialism and
Christianity on Igbo culture was explained by culture theory. As O’Neil (2008) pointed out, there
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were three general sources of influence or pressure responsible for both cultural change and
resistance. They were contact between cultural groups or societies, forces at work within a
culture or society (cultural or societal pressure), and changes in the natural environment. These
influences were seen in the changes in patterns of houses the people built, the mode of dressing
they wear, the foods they eat, and in the present formal education that replaced the informal and
traditional one. All the three sources played important roles in whatever changes or resistance
observed in Igbo culture during and after colonization. The changes happened either through
diffusion, acculturation or trans-culturation.
Research Question 2: How do these aspects of Igbo culture influence educational practices of
Igbo female and male 12th grade students?
Gender Roles Stereotyped
It was stated in the findings that gender roles stereotype was among the key factors, and
that gender was coded into every element of Igbo society. Bussey and Bandura (1999) in their
social cognitive theory of gender development and differentiation held that gender conceptions
and roles were the product of a broad network of socio-cultural influences operating
interdependently in a variety of societal subsystems. The theory explained why male and female
in Igbo culture accept the gender role differences and inequalities without questioning their
rationality. This was because everyone, young and old were sensitized and indoctrinated in such
a way from childhood, that there were no conflicts among them with regard to what was
culturally acceptable. Both boys and girls were schooled and socialized into believing in such
gender role stereotype through informal education. However, the transition from the pre-colonial
to colonial and post-colonial ways of doing things came as a result of contact between Igbo
culture and the western culture and civilization. So gender and gender roles differences, and the
inequalities that go with them were creations of human mind. They were gender conceptions
99

constructed from the complex mix of experiences. If gender roles differences and inequalities
should be corrected, positive gender roles needed to be constructed from the same complex mix
of experiences. Awareness of the aspects of the culture that created the inequalities should be
created, and their implications needed to be critically examined and evaluated. Since indigenous
education was the major tool used to socialize and indoctrinate the people on such gender roles
stereotyped, formal education at all levels was also used to right the wrongs. It was in such a
struggle between two cultures that the researcher examined how Igbo culture influenced
educational practices as posited in the second research question.
Cultural Belief Systems
Research findings revealed that Igbo cultural belief systems influenced and controlled
people’s behavior by means of common sense notions of what was ‘natural’ as well as through
moral precepts of what was right and appropriate. The moral sense notion of what is right and
appropriate and what is not, was a formulation of human mind and within a particular cultural
group. It implied that what was culturally appropriate in one culture might not be appropriate in
another culture. Consequently, one needed not to use one culture to judge another culture without
first understanding that particular culture. This kind of mistake was made by the missionaries
who condemned almost everything African as paganism. The Igbo people too repeated the
mistakes of the missionaries by using their cultural principles to measure the appropriateness of
the western culture. This brought about the on-going battle between Igbo culture and western
civilization. Its effects were seen in the educational practices and career choice of female and
male 12th grade students in Enugu State schools, hence the two research questions. In order to
reap the fruits of the new age of computer technology, Igbo culture and their belief system must
be open to change through the process of Inculturation.
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Research Question 1: What aspects of Igbo culture influence career choice of female and male
12th grade students in Enugu State Schools?
Career Aspiration
In Igbo society, career aspirations were influenced by factors such as gender,
socioeconomic status, parents' occupation and education level, and parental expectations.
Findings showed that all these factors were further controlled by the culture of Igbo people,
especially during the pre-colonial and colonial periods. However, there was a strong factor that
changed the perceptions of the people in the post-colonial period with regard to career aspiration.
The outstanding factor presently at work was the relentless desire to get rich quicker. The Igbo
people have two proverbs to support the relentless efforts to get rich at a youthful age. The first
proverb reads: “Aku ka mma na okorobia,” literally meaning that wealth is best when acquired at
a youthful age. Youthful age was seen as the peak of life and that seemed to be the best time to
celebrate and enjoy wealth without any burden of sickness and old age. The second proverb says
that “Nwata kwochaa aka, osoro okenye rie ihe.” It means that when a child washes his hands
well, he will eat with elder.” Of course, every young man would like to be identify with elders
and those that are revered in the society. Achieving this desire would help in the accomplishment
of those cultural mandate of marrying early to continue the family lineage, taking of title at the
right age, and belonging to those who matter in the society – the “Ndichie” [Elders]. Unlike in
the pre-colonial period, people of nowadays respect or even worship wealth, power and position
more than old age. Desire to get rich quicker controls their decisions and career aspirations.
Many believed that with money one could buy power and position. As a result of this change in
societal priority, both female and male 12th grade students would always consider first, of the
best educational practices or career choices to pursue so as to make quick money. Some doubted
whether furthering their education would be useful in achieving such goals in life.
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We see again how contacts between cultural groups or societies, cultural or societal
pressure, and changes in the natural environment played some roles in determining the fate of
female and male 12th grade students in educational practices and career choices. The young
generation of Igbo people might see the relentless desire to acquire wealth by any means, as
some do, and the respect and honor given to rich young people rather than old age, as being
normal. This was because the society had indirectly consented to that by singing praises to
wealthy young men and women without asking necessary questions about the sources of their
wealth. These changes were creations of human mind and conceptions constructed from the
complex mix of experiences as expressed by social cognitive theory.
On another note, when a woman decides to work harder so as to attain a desired height
that would merit her respect like men, she would be accused of being a negligent mother just
because the culture limited women’s roles as only wives and mothers and made the kitchen their
main office. These were indications on how culture theory and social cognitive theory of gender
development and differentiation played important roles in the transformation of any cultural
group and formulation of certain cultural norms and principles guiding the people. Many
participants testified to that as discussed in the findings. This, too, gave clarity to the two
research questions.
Justice System
As a result of the power inherent in the dual-sex structure of Igbo societies during the
pre-colonial period, women played important roles in the regulation of law and order, and in the
dispensation of justice within the Igbo community. Women also contributed a lot to the running
of society through group solidarity or “collective action,” either as "Umuada" [daughters of the
lineage or village in which they were born] or as "inyemedi" [co-wives in the village in which
they married], or both. However, in the colonial and post-colonial periods women were relegated
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to the background in the dispensation of justice. No woman could consider a legal profession
because she would not be supported either by her husband’s family or by her own parents. The
radical change was due to the influence of the colonial administration that failed to give Igbo
women their position in the legal field as they had before colonization. Furthermore, Igbo society
misinterpreted a woman’s desire to consider legal profession as trying to rub shoulders with men
or as planning to judge and put her husband in prison. This kind of thought was nothing but a
product of broad network of socio-cultural influences as described by social cognitive theory of
Bussey and Bandura. Why should men fear women entering a legal profession while they were
active in the dispensation of justice within an Igbo community during the pre-colonial era? Every
lawyer, man or woman, has as a primary goal to work for justice. Therefore everyone, female or
male, must be given equal opportunity to educational practices and career choices, legal
professions not excluded. Nowadays things have changed and there are many Igbo women in the
legal fields, though they still need support to occupy their rightful ranks in the legal ladder.
Continuity of Family Lineage - "Ezi-echina and Afam-efuna Syndrome"
The cultural concept of continuity of Igbo family lineage, otherwise known as "Eziechina" and "Afam-efuna" syndrome went beyond their love of children. Findings showed that it
was connected to their religious practices of ancestral worship, and their hopes and beliefs of
becoming ancestors. A family without at least a male child to pour libations and offer kola nuts
to the ancestral fathers and making incantations was considered to be cursed. This led to the
extinction of some ancestral lineage in the past, and no family prays for it. Unlike in the precolonial and colonial periods, many Igbo people at this contemporary period are Christians. The
ancestral worship of those early periods were replaced by the Christian Cult of the Saints.
Christianity has laid down some moral principles that could help all Christian Igbos to attain
sainthood and be remembered by the living from one generation to another. There were many
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good things one could do to immortalize his/her name. One should consider such great ideas or
deeds of noble values.
Moreover, the desire to maintain the family lineage, hence the “Ezi-echina and Afamefuna syndrome” had done more harm than good in many Igbo families. This led many men and
women to engage in polygamous marriages. Also a family with an only son would prefer earlier
marriage for the teenage son. The early marriage of such influenced both the education and
career choices of not only the under aged boy but also the girl who would be forced into
motherhood at an early stage of her life. The future of the two teenagers would be shaped by
their parents’ decisions. If a girl was given her rightful position in her parents’ family and was
also considered as an extension of her parents’ family even when she was married out, the
problems associated with polygamy and early marriages would no more exist. Similarly, the
problem of childlessness in marriage could also be minimized if child adoption was wholly
accepted not only legally but also culturally. The two theories – culture and social cognitive
theories, contributed a lot in interpreting why many Igbos still uphold such cultural factors
regardless of their negative implications on educational practices and career choice of female and
male 12th grade students, even in this contemporary period.
Research Questions 1 and 2 on Educational Practices and Career Choice: Child’s Position
in the Family among Other Siblings – “Okpala and Ada Syndrome"
The “Okpala” [first son of the family] and “Ada” [first daughter of the family] syndrome
was and still remains a determinant factor on who has rights, and on who owns what in any Igbo
family. This was not disputable. Majority of the Igbo parents do not write “Wills.” The
distribution of a deceased parent's properties among his/her children was based on the existing
cultural norms. Rights and responsibilities were determined by culture. At times this caused
serious trouble among the deceased children after the death of their parents. The problems might
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extend to other extended family members and might become worse if ancestral lands were
involved. Writing of a “Will” would be of a great help in preventing such a foreseen trouble. It
would also help to protect the family business from falling into the hands of an "irresponsible"
Okpala or Ada; or from inheriting what none of them had no knowledge of or had no interest in
handling. This would also give the children, female and male, the freedom to take up a career of
interest without hindrances.
Cultural and Societal Pressure
Studies revealed that in recent times and in the face of economic hardship, values and
expectations have changed; there existed breakdown of traditional moral norms, infiltration of
norms of other cultures, and the general enlargement of scope of roles and functions for men and
women (Ozumba, 2005). That was in the 1980s when the then Nigeria military leader, General
Ibrahim Badamasi Babangida (IBB) introduced the Structural Adjustment Program (SAP). The
program was occasioned by the desire to combat deteriorating economic conditions coupled with
the socio-political crises of the time. The civil unrest and economic hardship at that time
shattered the dreams of many Nigerian families. Within that same period the hurricane of women
liberation was sweeping through the Igbo populace and the slogan seemed to be that ‘what a man
can do a woman can do better’ (Ozumba, 2005). As a result of all these challenges, both men and
women had no other option than to join hands together to keep up with the demands of their
various families. This kind of cultural and societal pressures, if properly channeled, would bring
about many positive changes that would encourage gender equality and positively influence the
educational practices of female and male 12th grade students in their career choices. Granted that
women were increasingly becoming more involved in the workforce since then than in the precolonial and colonial periods, they were yet to be given their full reward for all their wonderful
services. Greater, though gradual progress could be made at all levels through the provision of
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adequate and functional education for all. It should be a kind of education that would help Igbo
populace become critically aware of the reality of their culture in a manner that would lead to
effective action upon it, for the common good of both sexes. Openness to positive elements
found in other cultures could help growth and development in education and choice of careers.
As explained in culture theory, every culture is dynamic despite some occasional resistance.
Indigenous Education
Education served as one of the strongest instruments of socializing people to their
cultural heritage and value system. In Igbo indigenous education, teaching and learning took
place anywhere and at any time. In the pre-colonial period every occasion was always an
occasion to teach and learn, and every adult was a teacher. In fact, the Igbos believed that when a
child was in the mother’s womb, it remained the child of the mother; but when the child was
born it became the child of all. For this reason everyone was involved in the education of any
child, regardless of who might be the parents. No one may advocate for the total abolition of
indigenous education. However, majority of the Igbo people would prefer the amendment of
their curriculum, especially those areas that promote inequality among sexes. The biological sex
roles which were always complementary should be promoted for they emanated from the nature
of human person. They should not be used as a means of creating gender inequality as expressed
by the social cognitive theory of gender development and differentiation. Gender roles
differentiation that brought about inequality were creations of human society and needed not to
be included in the curriculum. In the findings, it was emphasized that education of women,
though indigenous and informal, had always been a priority among the Igbos before the colonial
era. Such idea of having the education of females as priority should be given a maximum support
in this contemporary period of formal education. This was because to educate a man is to educate
just a person, but to educate a woman is to educate a village or a nation (Clinton, 1996). The
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education of females as a means of empowerment should therefore not to be seen by males as a
threat. The rate of influence Igbo culture had on the educational practices of female and male
12th grade students in their career choices was a measure of positive or negative attitudes men
had over women and their education in general. In this case, the answer to the two research
questions and some explanation by the two theories were of great concern here.
Thematic Comparison
Thematic comparison identified a specific theme that emerged during the course, and
discussed how two of the authors or sources addressed it. A thematic comparison places the two
authors’ ideas about the theme in conversation, and the researcher or reader then makes an
assertive statement. In this study, thematic comparative method was used. The audio-taped
interviews from individuals and three focus groups were compared to each other as they were
collected and transcribed, and also to the archival documents. This helped to determine their
similarities and differences as they traced the historical development and evolution of Igbo
culture in relation to educational practices, career choice, and gender equality. In other words,
the findings were not based on a single source or on the judgment of one group or individual.
Most of the key cultural factors mentioned in the findings appeared multiple times and at
different historical periods. That helped to justify the authenticity of the information and that of
the results or findings.
Triangulation
On the other hand, theory triangulation is the use of multiple perspectives or theories to
interpret a single set of data. In the study, the researcher used culture theory which consists of
culture change and cultural transformation. The social cognitive theory was also used, and it
comprised of biological-oriented, psychological-oriented, and socio-structural oriented
determinants. The comparison of the influence of Igbo culture on females and males, especially
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on the 12th grade students, before, during and after the colonial periods were traced and analyzed
under these theories for triangulation. Findings showed that the gender role differentiation and
inequality did not come from the psychologically-oriented and biologically-oriented
determinants, but from the sociological theories that focused on socio-structural determinants of
gender-role development and functioning. The socio-structural determinants imposed meanings
and roles on the biological roles of females and males in reproduction and interpreted them in a
sociological way as a complex mix of experiences. This created problems of gender roles
differentiation.
Summary
In summary, seeing through the critical cultural lens, one observed that the only thing that
was static is change. The world is now a global village and no one could afford to remain behind
just because of certain aspects of the culture they uphold. Though it was difficult to accept, but
change is inevitable. It must start with some dialogue and openness to new ideas. As shown in
the findings, there were some other characteristic features that influenced educational practices
and career choices of female and male 12th grade students apart from some cultural elements
found in Igbo culture. However, the aspects of the cultural elements found in Igbo culture played
stronger roles than such non-cultural factors. In fact, the cultural factors formed the basis for any
other factors. There is no doubt that this study has succeeded in creating awareness and in giving
an in-depth understanding of some aspects of Igbo culture that influence educational practices of
female and male 12th grade students in their career choices as they approach their graduation
from high school in Enugu State School. Discussions on some key aspects of the Igbo culture as
contained in the findings, and their implications to educational practices and career choices of
female and male 12th grade students were necessary. This would lead to finding a way out of the
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cultural dilemma. It could also help to create avenues for further research. The details of these
formed the content of this chapter five.
Implications of the Study
It was important to conduct this study because it would assist the Igbo traditional ruler,
members of his cabinet and the Igbo people in general, in gaining an in-depth understanding of
the aspects of their culture that influence educational practices of female and male 12th grade
students in their choice of career, and how these cultural factors helped to create gender
inequality among the people. It would help them to perceive such cultural elements that support
male dominancy, promote marginalization, and reduce the freedom and equal opportunity of
both Igbo female and male 12th grade students. It would help create awareness among
participants and Igbo people in general, and male and female 12th grade students in particular on
gender-sensitivity in Igbo culture, job aspiration, and influence of Igbo culture on their
educational practices and career choices.
The findings could also help create among Igbo people a better understanding of those
negative elements in their culture that could be amended or discarded. Among such elements are
payment of bride price (dowry), denial of right of inheritance to females and early and
polygamous marriage. Furthermore, the findings from the study could help Igbo people to
uphold and promote the good elements in their culture such as respect for elders and those in
authority, the sacredness of human life, dual-sex political system, and community spirit.
On the other hand, the findings from the research could potentially lead to a loss of some
originality in Igbo culture. This could happen as a result of contacts between cultural groups or
societies, forces at work within a culture or society, and changes in the natural environment. The
processes that might lead to such changes were diffusion, acculturation and trans-culturation.
Some changes could also occur when the attentions of some members of civil rights and female
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activists are drawn. Such people might like to challenge some elements found in Igbo culture that
go against human or women’s rights. However, since nothing is static except change, the
findings from the research could perhaps provoke some thoughts that other studies can use to
help empower females in general and female and male 12th grade students in particular, to rise
and take their stand in the contemporary society. Such studies on gender-sensitivity in Igbo
culture, job aspiration, and the influence of culture on choice of career, especially maledominated professions, might evoke some interests.
Recommendations for Further Study
The purpose of this study was to obtain an in-depth understanding of the aspects of Igbo
culture that influence educational practices of female and male 12th grade students in their career
choices as they approach their graduation from high schools in Enugu State, Nigeria. The study
was neither advocating for any particular group or gender, nor condemning Igbo culture. It was
only meant to create awareness among Igbo people in general, and female and male 12th grade
students in particular on how those aspects of Igbo culture influence their educational practices
in relation to career choices. Having achieved the purpose of the research study, there was a need
for further study that might target the actual implementation of the findings. Its goal would be to
break the chains of gender inequality and male dominancy, and then grant freedom and equal
opportunity to educational practices and career choice of female and male 12th grade students in
particular, and to Igbo people in general through empowerment program.
Based on previous research and the findings of this research study, the following
recommendations were proposed for further study:
1. A study that would critically expose all aspects of Igbo culture and their implications to
the life and work of the entire Igbo people both young and old.
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2. A study that would critically expose all aspects of Igbo culture and review their
implications to female and male 12th grade students in this new age of computer
technology.
3. A study that would review and re-evaluate those discarded aspects of Igbo culture of the
pre-colonial period that supported gender equality, and find out ways of revamping them.
The watch word for such a review and re-evaluation would be "back-to-the-root."
4. A study that would establish empowerment programs for Igbo traditional leaders and all
Igbo adult men and women on how to be open to changes and give all their sons and
daughters equal opportunity to education and career choices.
5. A study to establish empowerment programs for youths in general and female and male
12th grade students in particular on career aspirations and professional developments.
6. A study that would discover some good elements contained in the indigenous education
curriculum and re-introduce them into the present formal education curriculum so as to
make teaching and learning more relevant to the people.
7. A study aimed at finding which additional culture and gender theories are needed for
successful transition from one cultural, educational, and professional practice to another.
8. A study that would recommend better ways to create healthier and better Igbo society
without frictions or unhealthy rivalry between genders.
9. Finally, the researcher recommended that the findings of this study be replicated and
applied to other similar cultures, not only in Nigeria, but also in other African countries
that are still under the influence of British colonization.
Conclusion
It was noted that gender-sensitivity was high in the traditional Igbo society. However,
this sensitivity favored the males and left the females in disadvantage. Today, the picture has
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changed with less sensitivity but greater liberty for the women. Regrettably, such liberty has
created an image that is presently being battered by women themselves. Therefore, there is need
for a sane re-evaluation of the present day norms. Women should enjoy equality of opportunity
in education, career, politics and every field of human endeavor only to the extent that they will
not jeopardize their natural roles as wives and mothers, which men can never perform. Men on
their part should remain appreciative of the roles women play as wives and mothers as they used
to do during the pre-colonial period. Women cannot be paid enough for these roles as they have
no substitute. The Igbo people should avoid using the biologically-oriented roles as determinants
for imposing sociologically-oriented roles created by the society.
A lot of thoughtfulness is, therefore, required for women to carve out the right place for
themselves in the socio-political and economic scheme of things. Genderization, as Ozumba
(2005) put it, should not lead to rivalry, unhealthy competition or savage deviation from rational
norms guided by equity and good conscience. In conclusion, the researcher held that awareness
and proper understanding of the implications of the key cultural factors on the educational
practices and career choices of female and male 12th grade students in particular, and the Igbo
peoples in general, may be of tremendous help to contemporary Igbo society.
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Appendix A
Semi-Structured & Semi-Formal Audio-Taped Interview Guide
This is based on the research topic: “An ethnological study of the aspects of Igbo culture that
influence educational practices of female and male 12th grade students in their career choices in
Enugu State schools, Nigeria.”
Research Questions 1: What aspects of Igbo culture influence career choice of female and male
12th grade students in Enugu State Schools?
Sub-question 1A: What role does Igbo culture play in the career choices of Igbo people in
general?
Lead Question: How does Igbo culture generally view career choices among young
people – females and males?
Potential Probes:
i.

Tell me how Igbo culture influences career choice of Igbo people in general?

ii.

What role does Igbo culture play in the career choice of young Igbo females and
males, especially, the 12th grade students?

iii.

As the first son/daughter (Okpala/Ada) of your parents, tell me how you made
your own choice of career.

iv.

Tell me some specific aspects of Igbo culture you think have contributed
positively and/or negatively to your career choice or that of other people.

v.

What other factors do you think have influenced career choice of Igbo people,
especially, the young females and males?

vi.

What impacts do Western education and civilization have on Igbo culture with
particular reference to career choices of females and males?
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Sub-question 1B: What roles do you think gender play in the choice of career among young
people in Igbo culture?
Lead Question: What challenges do Igbo girls and boys face in trying to choose a
career?
Potential Probes:
i.

Tell me about some gender inequalities that have existed or still exist in Igbo
culture with particular reference to career choices.

ii.

What are Igbo female/male student’s perceptions of career choice?

iii.

How do Igbo female/male students make their own career decision?

iv.

What pieces of advice would you like to give to Igbo people in general, and to
female and male 12th grade students in particular with regard to career choices?

v.

What aspects of Igbo culture would you like to either change, retain or modify (if
you are in a position to influence Igbo culture); and why?

Research Questions 2: How do these aspects of Igbo culture influence educational practices of
Igbo female and male 12th grade students?
Sub-question 2A: How does Igbo culture influence the educational practices of the people?
Lead Question: How does Igbo culture view education in general?
Potential Probes:
i.

How did Igbo culture view education in general before the colonialism?

ii.

What was Igbo people’s perception of education during and after the colonial
periods till date?

iii.

How do you personally view education in general?

iv.

What roles did culture play or continues to play in the education of Igbo people in
general, and the female and male 12th grade (SS-3) students in particular?
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v.

Tell me some specific aspects of Igbo culture you think have contributed
positively and/or negatively to your education or that of other people.

vi.

What other factors do you think have influenced the educational practices of Igbo
people in general, and the female and male 12th grade students in particular?

vii.

What impacts do Western education and civilization have on Igbo culture with
regard to the education of Igbo females and males?

Sub-question 2B: What roles do you think gender play in the education and educational
practices of Igbo people?
Lead Question: Tell me about the roles gender play in the educational practices of young
people in Igbo culture.
Potential Probes:
i.

How do you personally view gender in Igbo culture?

ii.

Tell me about some gender inequalities that have existed or still exist in Igbo culture with
particular reference to education of Igbo girls and boys.

iii.

How do Igbo people perceive education in relation to gender differences?

iv.

What roles do gender play in the education and educational practices of Igbo people?

v.

What pieces of advice would you like to give to Igbo people in general, and to female and
male 12th grade students in particular with regard to gender and education?

What aspects of Igbo culture would you like to either change, retain or modify (if you are in a
position to influence Igbo culture); and why?
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Appendix B. Subsequent Event Form
1. Basic Information (See Subsequent Event Guidelines Section 1)
1.a: Lead Investigator
BannerU#: U00396934
Last name: ENE
Email address: hnene@memphis.edu

Academic Unit: LEADERSHIP
First Name: HERBERT

Investigator type:
Faculty
Student STUDENT
External

CITI Training Info:
Completion Report # 8165455
Completion Date: 06/29/12

1.b: Contact Person (if different from lead investigator)
Contact Banner U#
Contact Last Name:

Contact Email:
Contact First Name:

1.c: Faculty Advisor (this section required for students only)
2
BannerU#(e.g., U12345):
Last name: McNeal
Email address: lmcneal1@memphis.edu

Academic Unit: Leadership
First Name: Larry
CITI Training Info:
Completion Report #
Completion Date:

1.d: Study Information
The characteristics of Igbo culture that influence career choice among male and
female 12th grade students in Enugu State Schools, Nigeria.
Study Title:*
IRB ID# 2274
Anticipated Number of Subjects:___ 31________

Externally Funded?*

Yes X No

Co-Investigators:
Submission Type: ☐Study Renewal X Renewal with Modifications ☐Study Modification
☐Adverse Event
☐Study Completion
1.e: Affirmations
By checking the box below, Investigator affirms the following:
1) The research will not be initiated until written approval is secured from the IRB.
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2) I will conduct this study as described in the approved study. If any changes are
anticipated, I will contact the IRB staff prior to implementing the changes and request the
appropriate form or procedure. I will not implement the changes until I receive approval
from the IRB or its staff.
3) I will contact the IRB staff immediately if any of the following events occur:
unanticipated problems involving risks to subjects, study deviations, and findings during
the study that would affect the risks or benefits of participation.
4) If you are a student, you also affirm your understanding that approval of your Faculty
Advisor is required before this document is submitted to IRB.
Investigator affirms:*

X Yes

No

Date Affirmed: 11/13/2013

By checking the box below, Faculty Advisor affirms the following (required for graduate
and undergraduate student research):
1) I have reviewed and approved the research plan of the student(s).
2) I assume responsibility for ensuring that the student(s) conducting research are aware of
their responsibilities as researchers
3) The IRB will be immediately informed in the event of unanticipated problems involving
risks to subjects, study deviations, or findings during the study that would affect the risks
or benefits of participation.
4) I will submit the reviewed study to irb@memphis.edu on behalf of my student
Faculty Advisor affirms:
11/15/2013

X Yes

No

*Required fields
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Date Affirmed:

2. Required Information (See Subsequent Event Guidelines Section 2)
2.a. The total number of subjects enrolled to date:
31
2.b. Has the assessment of potential risks to subjects, as described in the approved
protocol, has changed since the last approval?
Yes* X No
*If yes, please modify the protocol as described in Section 3.
2.c. Has an Adverse Event occurred since the last approval?
Yes* X No
*If yes, provide the date the problem was reported to the IRB:
2.d. Have there been complaints from subjects since the last approval?
Yes* X No
*If yes, explain without divulging private identifiable information:
Click here to enter text.
2.e. Have there been reports of suspected child abuse or neglect to State of Tennessee
authorities?
Yes* X No
*If yes, explain without divulging private identifiable information:

2.f. Include a copy of the consent form(s) used since the last approval. Attach as a
Microsoft Word document labeled “Attachment 2f.”
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3. Study Renewal (See Subsequent Event Guidelines Section 3)
3.a.

Will you be collecting data from human subjects during the upcoming renewal

period?
Yes X No
3.a.1. If yes, did the assessment of potential risks to subjects, as described in the
approved study, change?
Yes*
No
* If new risks have been identified, please modify the protocol as
described in Section 3.
3.b.

Will the research covered by this renewal will be limited to the analysis of data
you have already collected under this study?
X Yes
No

3.c.

Will the research covered by this renewal be limited to the secondary analysis of
data collected by someone else?
Yes X No
3.c.1. If yes, were there any deviations from the approved confidentiality
procedure or was there unanticipated identification of subjects?
Yes*
No
*If yes, explain without divulging private identifiable information:
Click here to enter text.

4. Study Modifications (See Subsequent Event Guidelines Section 4)
4.a.
Describe the proposed changes:
Approved Project Title reads:
The characteristics of Igbo culture that influence career choice among female 12th grade
students in Enugu State Schools, Nigeria.
The Modified Project Title reads:
The characteristics of Igbo culture that influence career choice among male and female
12th grade students in Enugu State Schools, Nigeria.
Reasons for the Modification:
By exploring the characteristics of Igbo culture that influence NOT ONLY the career
choice of female 12th grade students, but also that of their male counterparts would give a
balanced understanding of those elements as found in Igbo culture.
It will help to explain whether such characteristics influence the male and the female 12th
grade students differently or the same way.
By examining the characteristics of Igbo culture that influence career choice among both
male and female 12th grade students would create grounds for comparisons and for
further study.
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4.b.

Attach a copy of the most recently approved study using the “Track Changes”
function in Microsoft Word. Attach as a Microsoft Word document labeled
“Attachment 4b.”

5. Adverse Event (See Subsequent Event Guidelines Section 5)
5.a.
Date/Time of Incident:
5.b.

Subject(s) ID or Initials:

5.c.

In your opinion, is this a serious adverse event?
Yes No Comments:

5.d.

In your opinion, is this an unexpected adverse event?
Yes No Comments:

5.e.

In your opinion, was this incident related to participation in this study?
Yes No Comments:

5.f.

Was medical treatment provided for this event?
Yes No Comments:

5.g.

Does the subject require further medical treatment?
Yes No Comments:

5.h.

Will the subject remain in the study?
Yes No Comments:

5.i.

Are consent form changes required to better inform subjects of newly identified

risks?
Yes
5.j.

No Comments:

Include a detailed description of the event:
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6. Study Completion (See Subsequent Event Guidelines Section 6)
6.a.
Indicate why you consider the study to be complete:
All research/clinical investigation activities including data analysis and
reporting are complete.
The Lead Investigator never initiated the study.
Subject accrual is finished, all data collection is complete and the only
remaining activity is analysis of the data, the data are de-identified, and
there are no identifying links or codes to the de-identified data.
The Lead Investigator plans to leave the University and intends to
continue the research activities at another institution.
The study has been open for a period of three or more years and the Lead
Investigator has enrolled no subjects in the study.
6.b.

List any publications generated from the research project:

6.c.

Date of completion:

Submit this completed form via email to irb@memphis.edu.
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Appendix C. IRB Approval Form
Beverly Jacobik (bjacobik)
Thu 1/9/2014 10:03 AM
To: Herbert Nnadozie Ene (hnene)
You forwarded this message on 9/29/2014 2:22 PM.
2 attachments
Hello,
The University of Memphis Institutional Review Board, FWA00006815, has reviewed and
approved your submission in accordance with all applicable statuses and regulations as well as
ethical principles.
PI NAME: Herbert Ene
CO-PI:
PROJECT TITLE: The Characteristics of Igbo culture that influence career choice among
female 12th grade students in Enugu State Schools, Nigeria.
FACULTY ADVISOR NAME (if applicable): Larry McNeal
IRB ID: #2274
APPROVAL DATE: 1/09/2014
EXPIRATION DATE: 1/08/2015
LEVEL OF REVIEW: Expedited
RISK LEVEL DETERMINATION: No more than minimal
Please Note: Modifications do not extend the expiration of the original approval
Approval of this project is given with the following obligations:
1. If this IRB approval has an expiration date, an approved renewal must be in effect to
continue the project prior to that date. If approval is not obtained, the human consent
form(s) and recruiting material(s) are no longer valid and any research activities involving
human subjects must stop.
2. When the project is finished or terminated, a completion form must be completed and
sent to the board.
3. No change may be made in the approved protocol without prior board approval,
whether the approved protocol was reviewed at the Exempt, Exedited or Full Board level.
4. Exempt approval are considered to have no expiration date and no further review is
necessary unless the protocol needs modification.
Approval of this project is given with the following special obligations:
Thank you,
Ronnie Priest, PhD
Institutional Review Board Chair
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The University of Memphis.
Note: Review outcomes will be communicated to the email address on file. This email should
be considered an official communication from the UM IRB. Consent Forms are no longer
being stamped as well. Please contact the IRB at IRB@memphis.edu if a letter on IRB
letterhead is required.
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